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ABSTRACT

The purpose of this practicum was to reorganize a large

traditionally structured junior high school to better meet

the needs and characteristicd of its, student body. It was

anticipated that changes in administrative staffing, reloca-

tion of keachinF areas, and support services by Trade level
r.

would more adequately meet student needs: It was further
. ,

expected that some changes in curricula were necessary and

that these changes would lend themselVes to the innovations

planned.

The innovations inscurricula and reorganizdtinn of the

school to the "house plan" concept was implemented in

September of the 1975-76 school year Sand was evaluatedboth

internally and externally throughout the year. EvaluaEion

. TddUlts were clear and positive in nature, and indicated that

most objectives were datisfactorily mdt; however, some minor

chinges in the plan were suggested. At theconclusion of

a study of evaluation results by the faculty and staff, it

was unanimously decided to continue the grade level house
U

plan for the 1976-7/ school year.

y.
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INTRODUCTION

Kunsmiller Junior High School is a large facility built

in southwest Denver in 1957 to accommodate 1200 students in

grades 7 9. A few years after the building wasopened,

additional classrooms were constructed to increase 'student

classroom space to a rated capacity of 1800 student. However,

,c2ncomitant alterations were not made to vital support facilities

including lunchroom, gymnasiums, dressing and shower facilities,

-----
auditorium,, offices, health clinic, halls, and stairways. With

a dramatic increase in student population in 1962, based on_the

,t

rated capacity of 1800, it had become necessary to operate the

building on either double or extended sessions. At present,

enrollment is 1350 which does represent a substantial decrease

in student population over the past five years. While this

figure does represent a more realistic enrollment in terms of`

what the building can satisfactorily accommodate, it was

still considered by the staff to be excessive, due, in part, to

the age level involved and also due to elements of student

untipst and distrust which began in 1969 f011owing courtordered

integration. At present, the school enrollment reflects an

ethnic and racial composition of twenty-one percent Black,

i
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twenty percent Hispano and fifty-nine percent Anglo. In order

to comply with the court order it became necessary to require

Black students to be transported by bus from a'predominately

Black northeast Denver community to a predominately White

Ommunityin southwest, Denver. The distance ,petween the two

-----COmmunities is approximately fifteen to eighteen miles and

requires a thirty to forty minute bus ride each way. As a

result of extended day scheduling, ninth grade students for

the past several years have started their school day-at

7:15 A.M., requiring students uransported.by bus to board

buses in northeast Denver at, approximately 6:30 A.M. Ninth

grade children had not been included in the school lunch

\ ,

piogram due to inadequate cafeteria facilities and were

dismissed from school at 12:30 P.M. This scheduling approach

yaaunpopular with both southwest and northeast Denver
. "

communities because of the resulting free time that ninth

grade students had. in the.afternoons. Seventh and eighth

igrade atudents,were on a more'traditionai 'school day and did.

eat lunch in the school cafeteria.
4

Since 1969, due primarily to court mandates for integration,

Kunsmiller has had seventeen different contributing elementary

schools, most of whithhave enrollments ranging from 250 to

450 4ndents; therefore, incoming seventh grade children we

6



faced with a difficult adjustment to the large, aver-crowded

building. Most elementary schools operate on a unit or modified

platoon system which requires little movement within a building
ft

1

and emphasizes dependence on close, small group relationships

and provides the guidance and security of the homeroom concept.

At Kunsmiller, -an incoming seventh grade student was faced

with a new range of problems and adjustments:.newcurriculum,

new teachers (aS many as seven different individuals),'

differenr"teaching techniiques, movement each period from class

to class on fOur separate floors, and'assimilation Into a lrge,,

unfamiliar, often riendly student body. For many youngsters,
0,

this adjustment as difficult and often traumatic.

For several years Kunsmiller-had experienced many

unfortunate racial confrontations resulting in distrust and

polariiation of students and communities. Many students

were uncomfortable and unhappy as a result of Some incidents

of abusive treatment by peel-s, fear, and lack of understanding.

efforts had been made since 1969 to improve' ---
-------

student acce tance,and to provide satisfactory learning-

Many variou

experiences;however, there remained a/great deal of tension

and frustration.

*IP

The staffing organizatibn of.Denver secondary schools

(iv)
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includes a principal and three assistant principals f each

building. Each assistant principal is assigned differegt

areas of responsibility. This division of administrative

duties seems to have resulted in an inequitable distribution

of responsibilities and work load, and, therefore, caused an

inadequate balance of administrator-teacher-student contact.

Communication among administrative staff within the building

had become inyreasingly difficult and the team- working

relationships had. deteriorated, due to the extreriely diverse

tasks.

The unhappy and somewhat qnproductive environment

which prevailed, withiri the building encouraged the selection

Of a pra-cticum project which was to include.a major reorganize-

tion pan. Staff responsibilities department and classroom-

relocation, Iodation of support ervice facilitie's and

curriculum revisions were include in-th

concept, while new to the Denv r Public Schools, has been

p

564

aject. Such a

used in other districts throughout the country and often has

been referred to as the "school within a school" or "house

plan" concept..

This practicum report will describe a five-point plan of

reorganization which was designed to more adequately meet the

_

(v)



needs of,the school arid community:

1. relocation of departments and classrooms in the

building, by gradelevel

2. Staff reorganization apd reassignment by grade level

3. relocat .n and eorganization of support.Services

4. continue evision and innovation in curriculum

5. major adjustment in school day

The relocation of departments and classrooms in the

,building, by grade level: The previous school organization

plan reflected the older, more traditional concept of sections

or floors of the building assigned to an academic department,

with all students,, regardless of grade level, traveling from

classroom to classroom, department to department, throughout

the entire four floors of the building. The result was excessive

cross traffic in overcrowded halls and stairwells, excessive

tardiness, horseplay and' roughhousing in the halls, and

aggravation and harrassment of smaller or younger children

by larger, older, and more aggressive students. Attempts at

controlling,traffic,patterns had been ineffective, and congestion
\

often ocdurred in those areas which Were difficult to supervise

adequately In the grade level house plan, most academic classes

have been,as gned by grade level to a separate floor or wing

(vi)
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of the building. Some special activities and elective courses

have necessarily remained as located previously, but proper

scheduling and assignment of traffic flow through hallways

and stairwells has minimized the amount of movement-and

integration of grade levels. This apprOach has provided

better individual student identification. It has improved

hall supervision and student-teacher rapport, and it- has

helped to create an over-all'feeling of unity'and group

belohging,.

,

Staff reorganization and reassignment by grade level: In

the house plan, these areas of responsibility were changed as

follows: each assistant principal hats bedome responsible,for

a grade level and all administrative and supervisory tasks
,

involved with- that grade, including discipline, curriculum,

scheduling, and support services. The principal has remained

responsible and accountable for the.over-all operati Ofthe

building, and he continues to coordinate and diiect overlapping

jurisdictions in all areas of school administration. Close

communication and the development-of team effort have been

substantially improvedein'thid approach. Each assistant,

principal has tecome\a resource person an advisor in, specific

specialty areas and continues to represent the schodl in

district wide communication; staff meetings, and inairvice

1/4
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training progrgms. -This reorganization approach has provided

for a more varied and inclusive, workload wittresponsibility

' in all phases of school management. A broader range of skills
.

and experiences 'has assured. more,well-rounded professional

growth and provides, for.the individual administrator, a more

varied opportunity for involvement with tasks that tend'io be

constructive and rewarding, as well as those which tended,

in the past, to be more unpleasant in nature and scope. This

plan also included tie relocation of administrative office

facilities so that they would he tore closely associated with

the grade leVel assignment.

Relocation and reorganization of support services: In the

'past, the building organization utilized one counseling center

staffed by all three grade` level counselors." is center was

often overcrowded, noisy, and difficult to manage. Students of

all three grades used this facility, and some students who

needed assistance_ from counselors` tended to avoid the'center

because of the 'Crowded conditions and lack of privacy. Another

heavily used support office was designed for disciplihe referrals

and was called the, Referral Center. This office was staffed

by three student advisors who worked with those students who

were referred by teacheps for discipline problems at all grade

levels. This office, like the counselidg offlce, was utilized,

by all students,and often it too was seriously overcrowded and

.i1



' replaced' many of,the more traditional, often unpopular lecture-

type classesrequixed in the past. It was anticipated that

reorganizing the building as described wou encourage

closer teacher-student relationships and improve staff moible

as student attitude, adjustment and behavior improved. It

was further assumed that as teachers and staff became less

concerned with problems of supervision, security, and unacceptable

student behavior, more time and effort could be devoted to

. improvement,in instruction' and teaching skills.

s
Change in school' day: It was,recommended that the school

- return to a single schedule, traditional School day. The

predicted enrollment would allow, through proper scheduling

by trAde level,.for all students to eaklunch at school. Ninth

grade students would start their day T4ith seventh and eighth

graders; all students would remain in school and off the

streets through a regular school day. It was anticipated

that this would appeal greatly to parents of both communities.

This schedule has.provided improved opportunities for extra-

curricular and after-school programs and for activ.itjes that

previously were either impossible or undesirable due to the

extended school Iday.and early dismissal of some students.'

The.staff and faculty had recognized for some time the

. need for a change in the mode of organization and operation-,
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of Kunsmiller Jdnior High Se of Years o frustration
4%44%.
and

- .

. -

disappointment aver attempts to improve theismbool enviramment

had resultea_in a readiness ;and willingness to study new

approaches for solving rec zed problems.

This house plan concept was discusadt with the Oriecival.

and members of the ad ministrative-team thropehont41ha

of the 1975 school year. It was agreed tbat,Alle it demanded

I. major aditstments on the part of_efel administrator and staff'

4-

Wember, the potentiaii rewards appeared to-outweigh any inco*-.:

venience resulting from such Major changes.

.

In drder to implement the proposed reorganization plan

in Si.ptedber of 1975, a fairly precise planning schedule

flme line-was developeA. is schedule begin'with tine eartiest
. ,

-Oases of planning on about February.t5. 1975, continued'
A

throughout the spring And summer, and concluded with the ailtmak_

implementatiOn of the pl.#1.' on Septehber t, '1975.

The general are of planning and developmerit'included
,

. .

.4
.

activities as
,.. ,

ok ... \., _,
-

..

- presentation of the concept to fa,COlty.and staff.
,...

-.4

4

-,study coma4ttees Assiged .

_s

,,
- formal

,

proposal written an presented-to district adrniniatraters,-, -_-_
. .

-. --1,
.-- ,.--

_, .
.

4:tet -

.14.



- .development of 'sample schedules for study 4
. - .

. -

,

presentation -of-plan tb parentg, students,.aAd.corimunity

final approval for_impleinentarion of -plan

. -

development of evaluation deffigii...and evaluation' dam assignments.
. . -.

bUilding master satedue 4
-.

.7seheduld'ng of students tCy computer
..

\

N

. ..
--.-- reorganization and renovation of the school

. .,
.

. .'
- inservice, tra.ining sessions for faculty and -Its

c

ing,.

-.implementation of plan with'opeting.pf r=001

Speafic Oki...esti-yes- of the reorganiDttion-and development,
.

, .
.

A -..
.of evaluation program - ;

.-

ten malo ohlectfvto., wete identified by.-the faculty and

staff, They-were: "

lb

1... a 'r-i6Paction in tension, student unrest and c4strUst

2 ,a reduction in the,number and severity.of:half and

stairwell problems, an improved -traffic\flOw,rand

elimination or overcrowding in these areas,

3. an improvement in consistency and effectiveness in

dealing4ith discipline and counseling referrals

an improyed attitude of teachers and stude t: regarding

a

use df special. services including counseling and

advigbrs ' offices, social worker and-nurse

r )!

(xi l)
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Irs 5. improved curriculum offerings and instruction techniques

fir

6. improvement in administrative effectiveness

7, improved community'attitude and relationshi4ps

6
8. improved lunchroom behavior

Y. increased opportunity for and participation in

after-schdbl and out -of- school activities

10. improved teacher attitude and morale

,
This practilkoner was assigned, by the principal, the

responsibility for planning, coordinating, and executing the

'evaluation design, for the reorganization program.

f

The evaluation design conists.of three major components:

1. two evaluation teams, internal and-external, who

rated the house plan in terms of measurable objectives,

using two instruments; a checlitist and rating scale

and arnterview guide

2. surveys of parents, faculty and staff, and students

3. comparisons of data available final previous school years

The two evaluation teams were selected in September and the'

actual evalUation began in October. A nine meMber external

.
evaluation team made three visitations to the school, with the

first visitation inOctober, the second-in January, and the final

(xiii),

Zvi



4Itit in March. The internal evaluation team was composed of

partment chairpersons. This team developed an evaluation

usednstrument which was s twice during the school year, once

in the late fall and the 90cad in early.spring. The final

analysis and interpretation of data gathered tths conductld

'under the supervision of the Denver Public Schools ,Department

of Research and Evaluation -to assure unbiased, professional

reporting to the school and district staff. This procedure was
- w

requested by the district administration due to the potential'

impact of the raultf for the Denver Public 'Scliktiols.

The,yestilts of .the evaluation were judged very positive

and suipsted that the plan, in relationship to the-objectives,

was highly successful. Specific recommendations were made

to the school staff in areas where,needed changes and refinements

were apparent. The plan was judged to be so success' L4 that

it would be continued for the'1976-77 school year and suaffs

of other junkoi high schOolrwere-investigating possible\ .
:j

,adaptations oT \he plan for possible use in theibuildin0.

(XIV)
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CHAPTER I

PLANNING AND IMPLEMENTATION

*During the 1974-75 school year it became increasingly

apparent that the organizational structure of Kunsmiller Junior

.High School, its staffing procedures and.some phases of its

curricula were not satisfactorily meeting the needs and

characteristics of its students. There was obvious dissatis-

faction displayed by parents, community and faculty. -A

threatening level of distrust'and hostility had developed
.f .

between student ethnic groups Sinee the'implementation of

the desegration plan ordered by the courts began in 1969.

While many serious efforts had been made by the school and

community to satisfactorily 'implement the desegregation plan,

little success was apparent. It was the opinion of this

practitiOner that a totally new and vital approch to sol4ing

these ever increasing problems tight be found through a major

reorganizationof th4 school, its- staffing procedures, building

and facility use, and curricula. The- principal concurred with

both the leVeI of need and with the conceptual approach to a

possible solution. Following many hours of "brainstorming" and

research, this writer, in closesooperation with the principal,
,P4

began to develop tie concept- of a grade house,plan es a

-

ta

18
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CHAPTER I.

PLANNINp:OMLIMPLEMENTATION

During the 1974-75 school year it became_increasingly

apparent that the organizational structure of Kunsmiller Junior

High Sohool, its staffing, procedures andiome phaies of its

curricula were not satisfactorily meeting the needs and

characteristics of it students. There was obvious dissatis-

faction displayed by parents, community andfacu4Y. A '1,

threatening
9
level oftdistrUst and

.
hostil

between student ethnic groups siii6e the

41.
0.

the desegration plan ordered by the'cour

,d^
-While many.serious efforts a/d been made

ity had developed

implementation of

is began in 1969.

by "the school and

comMunity to satisfactorily.,imotement the desegregation plan,

little success was apparent. It was the opinion of this

practitioner that a_totally new and vital approach to solving

.these ever increasing problems might be found through a major

reorganization of the school, its staffing procedbres, building
.

and facility use, and curricula. The principalsconcurred with

both the level of need and with the conceptual approach to a

possible solution.., FolloWing many hours of "brainstorming" and _

,research, this writer, inclose cooperation with the principal,

began to develop lte concept.Of a grade4devel house plan as a

: 18
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''starting point for a major reorganization of Kunsmiller Junior

High School. It was felt that suchi plan would-open many doors

for problem solving efforts and could, with proper planning,-

result in many favorable changs# in the school which would, in

time, more adequaely meet the nteds of students, faculty,

and'community-

In February of 1975, it was decided-to present a plan of

reorganization to the faculty and staff. A list of tentative

objectives was developed with the cooperative effort of a

faculty committee assigned to study the concept., There was

general agreement that a pressing need for solving existing.

problems was obvibus: 'The exact approachfor problem solving,

however,*was obviously a"debatable issue following early

discussions by the faculty and staff: It soon became apparent

that major changes_in the school organization brought about by

the proposed plan were bject to-some criticism; skepticism and

genuine concern on the pa t of many faculty members. Change,

especially pf this magnitude, would not be easily accepted nor
a

very popular with many members of this faculty.

Following several weeks of discussion, study, and'review

of committee reports',th* faculty voted to give preliminary
4



3

approval to further development of, the concept. The faculty

requested a-more complete master plan, including sample grade

level schedules show(ng how such a change would affect individual

'teacher's assignments. 'Other concerns included communicattion,

competition between grade levels,teacher movement from grade *-

level to grade levelr and supervisiOn.

Efforts were made to answer these and other concerns

throughout these ea ly planning stages. A schedule of steps

necessary for.implementation was developed and presented to the

faculty. The following time guideline was suggested and closely

followed:

117FebrUaly 15th - March 10th - Initial presentation ofthe

9

plan to the faculty: Committees were assighed to estigate,

implications of the reorganization. Recommendat s were

itiadee,regardinephdlasophy, objectivesevaluation, and

implementation. From these, recommendations a proposal was
'

written and preseqted-to the appropiiate distrIxt administrators

for their consideration and subsequent approval.

March 10th-- 30th.- Final faculty, student, and parent t-grclip

discussions were scheduled to study the proposal to date.

1
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Plans for offiCe and department relocation were presented

by:committee report to district personnel and funds

-necessary for building rennovation were requested.

April 1st -.30th - Curriculum revisions were completed
e

and student aoursi selections were made. Grade level .

schedules were built (for faculty consideration. A

committee was assigned the important task of developing

a formative evaluation design tq monitor the preliminaty

reorgtnization phases. At a later date, this committee

would establish criteria fpr summative evaluation of

Propo§ed objectives.

May 1st - 30th., Students were schedule by computer` and

student schpdule conflicts were resolved. Studenti and

.parents. were informed. of the reorganization plan and

orientation programs were designed to prepare both relurning. :

and incoming students. Continued meetings with faculty

and parent groups were held to share updated information,

and to evaluate progress.

ti

0
Jun.1st - August_31st - Necessary building rennovations

were completed. Inservice training sesdions for faculty

t-.

1.1
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and staff were held. Orientation programs for students

and parents were scheduled. The evaluation design was

finalized.

4
_September 1st Implementation of reorganization

commenced with the opening of the fall term.

5

Approval for tfie reorganikation-plan by district officials

was received in late March and necessary funds were allocated.
q-

Tentative teachers sch doles were developed by mid May and

students completed. nurse selections by May 30th. Preliminary

objectives were developed.durfng this period a nd an evaluation

committee established criteria for measuring success:

Orientatibn programs were held for students during late'

summer and several meetings for teachers and parents were

held to discus s grogress,to date. Necessanr remodeling and-,

building rennovations. were completed late in August. The

plan was implemented on schedule with the opening of.the

school in September.

4.
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CHAPTER I/

REORGANIZATION AND RELOCATION OF'TEACI1ING AREAS

A' major concern.ofthe faculty and staff was tO find a

way to improve conditions in overcrowded halls and stairwells

I'during'passing periods. ;Horseplay among students, running, and-

tardiness had become serious problems under the traditional'
L.

fr

school organilational plan. Students found it necessary to

move about the four floor building often being required,.

depending on clasgroom assigtnients, to A.Mb three flights of

`stairs in the.five minute passing perfibd. Mogt students were

required to,make this ,trip several times during the school d y

1

In the grade level house plan moft of the'required subje tsi
4. 4

,
,

.
Is'.

were 'assigned to a specific floor gr wing of the building; .1

therefore, students traveled from. the grade level flOor only.

for special elective cpurses., jecause of the nature and

physical requirements of some special subject areas such as

science, fine arts,

physical education,

original loqt-inns.

r

home economics, ,industriar arts,- and .

thege 6-Mg-grooms remaiped in their

3,11

A survey was made of the number' of floor changes a student.

/

23'
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was red to make under the traditional organization of the

_
. .

I
, .

building.' It was found, as epected, that most students were

required, again depending on scheduling, to move from floor to
1. .

,floor at least seventy-five percent of theirdaily\ %schedule-, r

4.:

6r.

.

with many 'traveling the maximum distance several times each".
4 .

.
,

day. In the grade level. assignment plan, students wi#'e
.,, .

required to move less often. If traveling theltakImum.- - -.. . , . _.,

rw
. ,

.. .-. ..;

.distance was necessary, it was usually lim'ited.
t

to Once or'
.1. : r .pt. %.

twice during the school day. The,percent.of the students':-

day spent.on their grade level flOor did vary considerabiz

`between,grade levels. The seventh gr'ade wsp scheduled with'

fifty-six percent of 'their tlasses on the grade,level floor.
.

The eighth grade, was scheduled with,sixty-four percent of-
,

their classes on their floor while,the ninth grade schedule.

allowed for eighty:percent.of their classes°,on thir.gta0

4

level floor.

. .

It' was the opinion of the planning committee that their"

purpose yould best be met by assigning the'ninth grade students

-

.

- -

A
r. -:, ,

to the Wing of the building that would require the least 'movement
'

P'A1.
r.,

0. . gr

.,"
"- ";

ea

,during the students' schedule.
.

A plat of the-building showing.room assignments .by dePartment:.

included:inthe appendix. ,-(See appendix A ). The subject area

r

4
*
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assigned to eaiO.rook'.1'n the VraattlOnal'pl.at 1.0%ahown. .-The
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Members of tiiejeahing ataff-,-'wherever possible,_ were

giVen ap;1:)pp select 4e grade level:. Which they
y

preferreCto teach. Whild..thiaigTrqrpoSaibleLin special

subject area's Sneh as:phYiical *education, art, home economics,-

!,etc., most academicarea teacherCsuch as English, 'sbcial
,.

. ..
/

,41.

.'"' - '"
sltdies And mathematics were assigned a full teaching, schedule /

. . .,

,..

.--- . , 5t,

in one grade level which made,it possible for Chem to remain
k Y.

,

on their "home floor." This was considered adilantageous for

two reasons. 'First, it provided for a feeling of closeness'
.. .

c .

anti rapport within the grade level, which was helpful to both

. teachers and student1T. Second, the full schedule by grade

. ljrel allowed the` teacher to retain iwone roam throughout the
...

'It was, necessary for some teachers to didide their teaching

schedule between two grade levpls, but this was kept to a minimum.

.

,

While it was rec4niied-that the assignment of classroods in
1- e

e
.A_..

,r,

1 the grade level house plan did( not decrease the number of students
.. 74-
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who would pass from roam to room, it did substantially decrease

the distance required in most moves by students. ,It also kept

to a more reasonable number the students from other grade

levels who were scheduled on a grade level ,floor. FOr example,

.44

only five classrooms in the seventh grade wing were used by

eighth or ninth grade students.

I

With the assignment of grade leVels",flto a floor or wing of

the building, a "home floor" or house concept was develapedA.

With-only a few exceptions, all, students were assigned to their

grade level house fb; the_f irst'perio4 class of each day. This

became.the administrative period Or "ho room." Sch4O1

attendance was ta1en during this period, andouncements were

trade, and lockers were assigned; This ffilt Period homeroom

plan allowed each day to begin with students gathering and '

socializinsrprior'to their first class withstudents of their:-'

OWn grade., Each grade level named their:halls and gathering

areas aftd'soon developed a pride'and sense of belonging on their

0home floor. Since each grade level also had administrative and

counseling offices on theithome all matters of business

'could be conveniently conducted intheir.grado level areas. ".
.

U
-
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CHAPTER III

REORGANIZATION AND RELOCATIOI OF SUPPORT SERVICES

In the

A

traditional organizational structure the two most

often used and 'overcrowded support services were the discipline

Teferral center and the counseling office. The referral center

was staffed by three student advisors who wre assigned the

task of dealing with students sent from the classroom for

various infractions of school or classroob rules of, behavior.
0.

There was n? separation by grade level or by sex and each

advisor worked with students-as they Came to the center in the

order they were Teferred. The only exceptions to this general

,

situations that demand#d more itaftediaterule were crisis

attention.

students.

This-method often resulted in a long- waie'bysome

3
The student advisors woikeb under'the-supervision of the

assistant prinCipal

ws,inauded in Om

- theNreferral center.

for-adtinistrative services, whose office
f

M ' e
central :office Omplexlsome distance from ..-

,' ',' . .. .

this 044nistrator was, responsible for

the disposition of all discipline problemsyithin the building,.

buOgenerallyhe-dealtindividually4with onlythe mote severe

oases.

2

e
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Student advisors did not have administrative status but

were teachers on special assignment and were not permitted to

suspend students from school. Disposition of suspension cases

was handled by the assistant principal.

The averag number of students referred for disciplinary

action to the re 1 center ranged from sixty-five to eighty

each day. This numbe included a wide rangeof infractions in

terms of severity. Resulting actions taken by the advisors were

inconsistent. The referral center was a converted classroom

divided into three offices and a waiting room. During the day

the center was overcrowded and difficult to manage. This

situation often resulted in unfavorable conditions for both

students and advisors. In many of the more serious cases

parents were required to'attend conferences.with advisors to

aid in planning some pr4rsm of .correction of the undesirable

behavior. This was generally mandatory for students on

suspension. The necessity for meeting with parents in the

already overcrowded, somewhat chaotic, referral center only

add70otibe confusion acrd burden faced by the center staff.

With the reoFgatizatiofr16, to the grade level house plan it

wasjecomm'ended'_that this Support facility be divided into three.--

.0. '4 a
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grade level advisors' offices, each staffed by a full time

student advisor. EaCt grade level "house" had its own faCiitty4

. ,

which was a part of the grade level office 'omptex. Ugte

grade level facilities included office space for Ole studdlitt e-

advisor, the counselor and the dministrator. These combined

grade level offices were made possible by remodeling existing

off ice space and a classroom., (See room plat on "appendix A ).

This grade level team approach including advisor, counselor

-
and administrator working in one common office complex provided

for many improvements ill meeting needs of. students. These

offices were less crowded than before since only about one

4',
third of the student body used the facility.' Students were

1

given needed attention more"quickly in most cases and there was

iii

an improved level of consistency inlpling-with discipline.
._

and counseling problems linCe-ae same'staff members assisted
4

....,..

i
students with their problems as opposed to the previous

system in which a student might come into contact with a

rd

'S
.114I

4

-o

3

different staff member each9time theteed arose.

This organizational structure provided for34 valuable team

effort in working with students' problems through improved

communicapon between members of the team, teachers, parents,
/

.

4r2
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studentS,-and other support staff including psychologist,

13

social,worker, and nurse. A 4eekly grade level staff meeting-
*

was. s7tduled to share information regarding special cases
4

and'to plan courses of action necessary for meeting needs of

students. These meetings were held more often when necessary

and often were held daily. This was made possible by the

close proximity of the staff in the grtde level complex._

-

411
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CHAPTER IV

STAFF AE9RGANV,ATION AND NREASgtGNMET

t
hefladministrative staffAg of tt. Denver secondary schooks.

"It

14'

CI
ams.-for_several years included a priltipa/ and three assistant

,
. . 1 OP

prihcipals. Each asSistaht principal wag assigned a specific -
..

.--

area 04,responsibility generally Classified as pbpil'services,-
. .t _. .

instructional services, and administrative services.he ;.,:4,

princiP1 designated one Staff-member O. serve as vice- principal,

or...second in command of the building;, i.e., ta act in behtlp

of the. incipal in his absence. The -area of responsibility-,

'titled administrative assistantprincipal ipclqded: 1) school

discipl.ine;'2) school security, 3) transportation (hosing:.
,

.

needs. and probleMS), and 4) strvisinia assigOments..
.

While
elii"01001/ ..: .

While

there were other tasks performed by the administrative assistant

pc4ncipal, these were'the four major areas 13f responsibility.
. * .

This division of administratilk duties, while perhaps

sound in theory, seema to have resulted inan inequita4e
1/449,

di:stribution ©f responsibilities and work load and resulted,
- .

in an inadequate balance of aamihIstiator-teachettudent
. .

--
contact. This practitioner, as adkinistrator reSponOble for

-discipline; was required to devote 50weldh as iiin4petcept

*

A

c,

.1

c
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\41116f his time in working with a relatively few emoti6nally-
,

disturbed, unhappy, and uncooperative students who were unable

to functiPn satisfactorily within the school environment,.

Most administrator-teacher contacts in this area of responsi-
,

bility became involved with discipline-oriented problems and

allowed little opportunity to develop more positive working

relationships. Th4 assistant principal for pupil services,

in contrast, worked with fewer children and with a wide range

of students in a more positive oriented structure and h

\

little to do with the more negative aspectof:discipli4and

supervisionproblemS. This situation also reslted in limited

administrator-teacher contact, since most of tl is task was'.

accomplished by the counseling staff under the direct supervision

of the pupil services administrator.

The assistant principarfor instruction had almost no

student tontact, was hot involved in discipline and supervision

problems, and devoted most of the rk day'to matters of budget,

instructional materials, requisitions, and Some teacher supervision.

It was the opinion of thii practitiOner that this division of

a

responsibiliti,es and job-related tasks had'resulted in an unfavorable

and 1/imiled background ofexperienc which was not in the est
Ilk

A,..

32'
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interest of the individual's professional growth nor in-the

impact it has had on the total administration of dutieS within

the building. Communication1ang.administrative itaff had kc.

becoMe increasingly difficult and the team.-worklikng relationships

had deteriorated, due to the extremely diverse tasks.

In the grade level house plan, each assistant principal is

responsible for a grade level and for all administrative and

supervisory tasks'involved with that grade including discipline,

curriculum, scheduling, and support services. This approach has

resulted, as planned, in a more varied and inclusive work load

with responsibilities in all phases of school management. This °

broader range of skill demand nd experiences tends to provide

foi each individual adMinistrator, more v opportunity

for involvement with tasks and activities which tend to be

constructive and rewarding, as well as those which tend to
4--------

4
be more unpleasant-

4
nature and scope.

Each administrator has become an4ntegral part of the

grade level team and is. responsible for the leadership d

direction of thelktaff wVch includes advisor, counselor and

clerk. The reorganizdtion and reassignment of duties for

student advisors and counselors was described in Chapter III.

66 7:6 1*.t. , ' Or a
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In the previous organizational structure of thebuilding,

the Clerical office staff thcluded_a secretary, a records clerk,

an attendance clerk, a treasurer, and a .clerk=at-large. All of

the clerical-s ff members werehouNed in,the central administrative

A A

office.

In the grade level house plan each grade was assigned a

clerk whose responsibilities included attendance, records,

correspondence and other clerical duties necessary for that

grade level. This division of responsibility provided for

improved consistency and a closer working relationship with

students, staff and parents ;Mich had not been possible in

the traditional approach. The secretary and treasurer

continued with their school-wide responsibilities and their

job description remained unchanged in the staff reorganization.

34



CHAPTER V

REVISIONS AND INNOVATIONS IN CURRICULUM AND SCHEDULING

One of the major toncerns facing the staff and faculty

of Kunsmill t 3unior-'Ft ligg Schoolk Vhas that much' of the traditidnal
,

curricula a
.

scheduling techniques used during the past few

years appar tly did not meet needs of students. The reorganization

to a grade level house plan seemed to lend itAalf. to encouraging a

serious, in-depth study of curriculum. With three grade level

.administrators involved in the development processes, new interest

and momentum seemed to appear which ultimately resulted in a

willingness to experiment and to change where Change seemed

necessary and appropriate. More genuine concern about individual

needs and differences became apparent. Grade level faculty

committees began making suggestions concerning new trends and

a
techniques in curriculum development which provided impetus for

At

new programs. The enthusiasm-of many-individual teachers and

some departments was encouraging and productive.

Several new approaches to curriculum and scheduling were

'adopted in-the fall of_j975and continued throughout the school

year. Add4tional changes were made at the seopester in January

of 1976. Some of the more Important of these are described here.

4
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ExplorabAy*Program in Careers

educators have realized for some time that far too much

emphasis een placed on, curricula designed to prepare

19

students for eventupl transition t6 varying levels of higier
% ( *

education while not recognizing'the needs and interests of
,
that segment of studentS who, will ultimately choose not to

pursue'college,level work..

The Denver Public Schools has also recognized this fact

and is sincerely ded o developing new programs designed
*

p.,

to meet the nendg1;i a wider range of student talents and

interests. Kunsmiller Junior High School has been anxious' to

explore this approach to curriculum development and has adopted

an innovative program a at expos o a career and vocational

centered curricul This pros am is entitled Exploratory'

Pt-6gram areers

nning with

It- it designed to provide students,

seventh grade, a curriculum of career oriented

mini courses touching on many vocational fields. These inclu

icat t

1; Wor of Construction

. Manuf rturing and Mark

3. Transportation

4. Visual Comm cation

A

3t3

6
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5. Design and Production

6. Health and Community'

1. "Food Nanagement

8. Merchandising

22-0
-

1 G .100 .0 il O.% ,s 0 V 4 't1 ;
'

O
Each seventh grad, student is scheduled one period each

bo

day into a the week unit from eachof the categories listed

. above. Students rotate from one area to another throughout

qhe academic year, providingfOr a 'relativelY limiteVut
.

concentrated exposure to the basic elements selected from

each of thesevocational fields.

A unique approach developed with the EPIC Program is the--

"tompany" concept which provides each student with an opportunity

to understand the basic organization and relationship of

vocations and the business world. The basic plan of the EPIC

Company is outlined below:

EPIC Company

1. Membership - Every seventh

the Exploratory ProsTIm in

EPIC Company. As a member.

student performs a variety
o _a

4

in various kinds of manufacturing and busigess organizations.
.

0

grad-i student enrolled in

Careers is a member of the

of the EPIC Compahy, each

oftjobe comparable totobs

3 7
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2. Clusters - Each of the clagses within the EPIC Program.
.

'is referred to as a cluster. there ara'three clusters
.

1

' ..-

in busiess,-- business commonicatiOns,:information,

. ,

4

processing, and merchandising, In home. economics

the cluAp4rs arefoodmanagement,,design.andproduction

and health. ,In industrial education the clusters -

are construction, manufacturing,electricity/electronics

and transportatibn and visual communications. In

seventh grade e e#y EPIC student spends a period of
. ,

-time in each of t 'clusters; in,this way each

slrenth grader can kn011 about the classes that are

offered for more intense -ea sure eighth and

ninth grade.

3. Salary -Q Each member of the EPIQqompany-earns a

paycheck when he is in the producing clustclis of

the EPIC Company. The paycheckcashed for script

which may be usedto-huy tidies in the EPIC Company

store. The amount o the paycheck depends upon the;-"

n3Imber of hour worked and whether or not t re-have

been*any deductions for tardiness or other/r` ea ons:

,

ty -4

4. Pa97 "Scale,- The pay stale iabasedon the number of

,

hours it takes to-produce given articles and what the

articles sell for through ihe company store .

/

-0 0

4.
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Producingtidsters - 1.1g4kers in clusters which make

the saleable items. must be careful about how ,products

are made% Prod4tsmust be made well"so that other

studeAS will want to,buy.them when they.arefor sale

inthe company store.

40'6. EPIC Company Store - Only company mergbexs can purchase
40

.ry

ptoducts at the store and products may be purchased

only with script that has been given in exchange for

paychicks.

7. Deductions from Paycheck - Certain deducticiltilr

be made from paychecks just as is done in the working

world; that is, federal and state taxes,: health

insurance and suchxhingg will be deducted from the

gross amount of the paycheck.

0
8. Aides and Teacher Assistants - Aides have been

'hired to asslat teachers with the conduct of EPIC,

classes. Members of the EPIC OnMpany are.to regard

instructions from the aides in the same mann,: that

-they regard inaltrctions from the teacher.

At the conclusion of the seventh grades students will be

allowed to ,erect, the areas of career programs of interest to
4

%
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them formorein-depth,experience as eighth graders. At ,

'2-3

the ninth grade level', students will then be allowed to drop

completely from the EPIC program:or to continue as they choose

in the areas most interestirig_.to,

This approach

provide all junior

exposure to career

enter' high school.

.*
em..

to introducing the world of work should
0

high school students with a wide and varied

information and experience before they

,

Alternative "Out of School" Educational Experience

Educational experts have,reCeiqtly begun to suggbst that

mosf traditional curriculum programs have failed to adequately

recognize that, valuable learning experiences can be found outside

the school walls. Rarely do schools capitalize on the. vast

wealth of educational opportunities available in the community

and surrounding environment. 'Accepting this basic premise, and

further, influenced by the fact-that many students at Kunsmiller
,

Junior High School now come from - backgrounds Which all too

frequently have not provided exposure to environments removed
- / _. .

from inn er -.city life, the facultj'and staff have attempted to

provide opportunities for students to experience learning "*"

removed frowthe school building arid, the inner-city.

4,
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A secondary, but perhaps equally important goal_ of this

program is to provide a highly

-provide ah incentive for stude

involved as an integrated teem

motivated activity which will

nis to become-more personally

or working unit when they return

to the traditional classroom.

,
Each seventh grade science, class, under the guidance of

the alternative education coordinator workiNig with the Classroom

teacher is assigned to'the alternative Out of School" education

class for two weeks. During-this period of time, the class will

plan, develop, and catty out their chosen group activity. It
r

involves from one to three days,outside the school building as.

the culminating activity.

Some of the activities selected by classes include:

1. cross country skiing

2. tours and activities in the Denver Mountain Parks

3. full day tours of the Air-Force Academy

4. mquntain climbing

5.. horse back_ riding

f. tours of historical,sites, ghost towns, etc.

7% back packing trips

8. _tours of mines

Ti
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et

It is intended that participating groups of students will:

.. Develop closer relationships with teachers and

students as a result of the different environment,

outside the confines of the classroom, working on

a more individualized, personal basis.

1%.

2. Learn to develop skilli in planning throdgh group

interaction, in democratically selecting, and

carrying out selected activities.

3. Develop desired levels of responsibility to

oneself and to others within the group.

4. -Learn to respect property and the rights of

others outside the traditional school environment.

41,

During the Planning and execution stages of each activity,

the currieular areas of mathematics,.social studies, science,

hglish, and physical education are included in an interdisciplinary.

,approach. The program provides experiences that will involve

young people from different backgrounds in a responsible and

constructive activity, With adults, in emphasizing responsibility
Q

for planning and carrying outcoogerative endeavors.

N;
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Students unable to participate for whatever reason (lack

of parent support, health, lack of.interest, etc.) remain in

a science class during the period of the excursion. A student

evaluation form,and follow-up study is given to each class to

assess the'value of the activity in relationship to predetermined

goals.

Team Teaching

New emphasis been placed on the values of team teaching

efforts in selected areas of,curriculum: The faculty has
4

recognized the value and potential of tea? teaching in meeting

the needs of many students, especially in diagnostic and

remedial work., ThisyearT,'teams of specially trained-teachers

-combined efforts in science and mathematics, social studied
oai"

.

. 4and English, and remedial reading. Early efforts at evaluation

have indicated a:high rate of success in intensive team teaching

of reading skills to students two or mare letels below expected

-readihg ability. The EDL reading packaie_isa;,b'eing used -in

this protrai.:

The concept of team teaching,in two lisciplinet,(subject
.

, i ,,

areas) while not new, ia, rapidly gaining interest-and popularity
'..

_.a1ong some teachers, especi'ally younger members of the faculty. .,

-..

_
Students,have.indicated satisfactinfivitil this concept and ilte-
, ,

..anxious ,to continue with this innoliatlye curricular approach.

4



Self Contained Classroom Unit

27

In a continuing effort to meet the needs of'students who

are unable to function satisfactorily in the more traditional

mainstream academic. approach of junior high, a group of low
A

achieving seventh grade students was selected for placement

.

in a self contained classroom program taught by one teacher.

Most of these students have found adjustment to junior high
A

school difficult and were judged by staff to need the security

and reinforcement available from such an organizational plan.

These youngsters are taught their basic academic subjects,

41:

English, social studies, mathematics and science in the classroom

unit but are-mainstreamed for elective courses. Resource teachers

assist the classroom teacher when'nenessary.

- Science Carriculum Reaaions

Members of the eighth -grade science 'department, with

assistance from the grade level administrator, studied the

4

science curriculum as it was being,taught.and requested that

they be-allowed to revise the curriculum content to'morg_

- adequately meet,the needs. ad interests of present. eighth

grade students.'.

.. c.a '
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'For maT6 years the eighth grade science curriculum,

a required subject, consisted essentially ofa full year of

physical science, including one semester of energy and one'

semester of matter.. The curriculum content, as it was being

taught, did not have much appeal for most students. Consequently,

the teachers and students alike were unhappy, with the relatively

unproductive experience. The science department surveyed students

in an effort to learn what science oriented subjects seemed to

interest them. From these survey results eight areas of study

were developed as mini courses from which a student could

choose four, two each semester. Photography.end environmental

education were also added to the curriculum. Ope section of

the traditional physical science was offered for those students

who preferred the more traditional, full year, approach.

Students and teachers alike were excited about the new science

curriculum and the mini course elective concept and a renewed

'vitality and interest. was apparent in both teaching and leafning.

Another major change in the scheduling of students was

developed at the eighth grade level." For many years, all

scheduling.of.classes was done-for a full year. .The' student

program included five required subjects And two periods of

courses'for most students. In order to accommodate
4
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scheduling flexibility for the school, students were forced

into.sothe elective courses, therdienot choose. For example,

a student might elect good shop in industrial arts for One

semester, but was then automatically placed into metal shop

for the second semester regardless of interest. This was also

true of foods and clothing in home economics and also for art

and music. Students were often Unhappy with at least one of

their "forced" electives-and this often led to a full semester

of disappointment and frbstration. This fact also resulted

in'a'less-than-satisfactory experience for the teachers

involved:

The revised scheduling approath necessitated rescheduling

the entire eighth grhde at the semester which made it Possible'

for students to ,choose -the elective course or courses of their

preference. It also made itpossible for students who were

not having a rewarding experience, for whatever reason,. in

at academic classroom to experience a change at the semester

- rather thahbeing forced to remain in, that situation for a full

year. This scheduling plan, while requiring more effort and'
0

time on the part of the school_staff, has proven successful.

. 4 6 r.
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Other innovations and revisions in curriculum and scheduling

were made during the past year. The major point to be made here

is that the reorganization to a grade level house plan at

Kunsmiller Juniot High Sc'hool did'stimulate renewed interest

and enthusiasm within the building. The faculty and staff

were willing to study mote seriou4ly the needs and interests

of students and seemed to encourage 'an interest and willingness

to change and to be innovative. It appeared that the building

reorganization served as a catalyst for "making things happen"

which included a bredktbrough in the'traditional concept of

curriculum and instruction.'

1'
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CHAPTER VI

PROJECT EVALUATION

It was the purpose of this practicum prOject to reorganize a,

large junior high school to more adequately meet the needs'andi

characteristics of its student body.

In this chapter the writer will. describe the organizational

design used to evaluate the effects of the practicum project-in

relationship to predetermine8 goal4 and objectives.

The e*aluation desigkfor this project consisted of three

major parts:
. r

-;'
1. use ot' internal and external evaluation teams,

. t ,

2. sOrveYs of patents, faculty, staff and students,

g .

,.'

3. compdtative avalysia-of pertinent data available

from the previous school year

Internal and External Evaluation
\,

I

0.

An in-house committee made up priMarily of departmen4 chairpersons
I

..'
Iwas appointed in the spring of 1975 to assist with -both formative and

summative evaluation' of the projedt. The committee monitored the

planning stages of the reorganization., 'Following implementatiol;of,

the plan in the fall of 1973 the qommittee developed a survey inatrument

,
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. for the purpcse of summative evaluation. The survey, was given to

all members of the schbol staff once in the late fal/hOf 1975 and

again in the, early spring ofii976. (See staff purvey in appendix

B; pages 61-64). f

It was the intent of thg internal evaluation team to assess,
.

through the survey, .attitudes and opinions of staff members to
.,'

the reorganization plan soon after its implementation and again,

after approximately six months. A summary and comparative analysis

df the two surveys is included in the appendix. (See pages 65775).

An external evaluation team was-selected early. in September

of 1975. The team consisted of nine.members,including representatives

froM the central administration, elementary and junior high school

principals, assistant principals, counselors and teachers. A
, ,

,
.survey checklist and interview guide was developed by this practitioner

in collaboration with staff.from,the Department of Development ana

Evaluation. The,external evaluation team was scheduled to make

three observation visitations during'the school year for purposes

of evaluation and comparisons. /he instrument used is included as

appendix D. (See pages 76 -78)..

It was unfortunate. that attendance by some members of the'visiting

.4=
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eyaluation.team was inconsistent,.rangi g from a high of eight to

/
, - ,

. .

a low of five..-The three visitations were held in October, January

and March. The team was divided,'into three sub groups. Each sub

group was assigned to observe a different grade.level during each

of the three visitations thereby assuring that all team members

were provided with an opportunity to observe the total program.

Each visitation lasted approximately three hours -and culminated

* each time with awrap-up meeting for purposes of discussion, an

informal question and eniswerperioa and for completion of the

survey instrument. (Si appendix E, pages 7941).

.A,suMmary and analysis of the survey results for the three

visits are included in the appendix. (See pages 82-100).

Surveys

Two survey instruments used Winternal and external, evaluation

teams,have been .escribed.. Two a itional survey instruments Wire

designed. to gather'data.for evaluation purposes. A survey of students'

was made in March of(1976 to assess attitudes and opinions about the

houseplan reorganization. The survey instrument used was IdentiCal

to an instrument given to students at the close of the previous school

year and thereby provided a valuable analysis of Comparative data.

50
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t 4
The student survey is included as'appendix G (see pages 101-104).

t.

A survey lias mailed to a randomly selected group of parents

in April of 1916. ,TbeInitrument was designe&to cover several

area of information for school use'but included several specific
)

questions regarding the reorganization to the house plan. The
.

survey` is included as appendix H (see pages 105 -108).

\"--;---1-

Comparative data

*

It was. anticipated that the reorganization of the building

to a grades level house plan would'have a measurable effect on

Amp
such problem'area's as:

- numbeOf assaults

number of discipline referrals

- number of studentsdspensions.

- number of large group-disruptions

Records are kept each.year,fat the-above and a comparison

with the 197445 and 1975 -7 ;cbool years indicated anoteable

./improvement in most area following the reorganization to the, .
,

.
.

-house plan. ',

',..a
1

.Ten major' objectives, were'identified when the original:

reorganization plan was'deveLoped. Same of these objectives were.

modified slightly during the eatly'stages of implementation as more

5
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in depth study began to prdV ide additional information as to the

practicality,and fgasibility,of the project.", A

The following IS a list offthe ten objectives and their

35

respective evaTUetive eriterda which were used to measure successes

and failures o the pr&cticum project.

Objectives

T. A reduction :in the amount of tension, Student unfgst and

distrust as'megsured-by:

- a twenty percent decrease in the number Of,discipline

. ,

referrals ,,r

Is ,.

1 '
a twenty-five percent reduction:in/The number of

student suspensions

- a, thirty percent reduction in the'humbet of, reported.

.

incidents of student mistreatpent and intimidation by

other students including assaults, extortion,- etc. 1.

a ten pgrcent'Ancrease in average daily attendance

for all students

- a twenty -five percent reduction in the number of

large group disruptions by' students

I

e
4,



'The humber,of
.

discipline referrals decteased,froM 6,927 dpring '''', ,

'''",

1

,

,

-the 19Z4-75 schoolyear to 6,1,78 during theJ9,75-7fwechopt year.

TrMse stetistics are a,comparivon 4:4 data for the same period of

,,

t
,

.time for both schdol years, i.e.; from September first through. .

,

April thirtieth: Thii decrease*Of 749 referrals represents, a, ..

, .19.8 percent improvement which falls short of the target goal of
_ .

`' ,

..

twenty perceitt.,
, ,

, .
.

/
.

-
.

Stuctentouspensions decreased from 898 in 1974775 to 500

in'1975-76, (September /first through April thirtieth), which

00 .
0-

is a 44.3 percent decree:30,-19.3 percent better than expected.,
, -- . ,

.!

' ..

'36
1

,

qb: 'Incidents of assault and extortion decr9esed-from forty-two,

to ten during this same period-of time.whi,gh is a.76.1 percent. .
,

u: decrease, 4.1 percent better than anticipated. '

'The_everage daily attendance for the 1975-76 -school year,

, through April thirtieth, improved by 2.5 percent, 7.5 pertent
'

poorer than expected. .

/

With_the exception of the anticipated e'en percent improvement

in average daily attendance- and the twenty' percent reduction in
,

discipline referrals/all criteria 'were met. In both of these.iwo
.

categories there-were improveients but not to the degree hoped fo.

yt

/'

,

,

.0

).,

o"

,

9

s,

"
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It is recognized that perhaps the goals, were unrealistic and

37,

overly ambitious. The remaining criteria !were met as anticipated

and the 'perc6ort gdprovement was, in most, cases, substantially

./ . .

'better than anticipated suggesting then that the effOrt tb reduce'

tension, student unrest and distrust as measured by these criteria

.

was moderately successful.

-', . .

II. kreduction in the dumber and severity of hdll and stairwell
----,.:,

.problems tbrough'iniproved traffic'flow and elimination of,

Overcrowding as measured by:

fifty percent"Teduction in the number of classes

peqpiringstudents tti move from their grade level floor

, - a thirty percent decrease ih the number of accidents

resultingin injury co students during passing periods

- a twentyfive percent decrease in the number of

, 4

referrals for disorderly behavior during Passing periods

- smooth traffic flow,.e4se of student movement in

critical ateas and orderly conduct-of pupils as

.observed by evaluation team members ;,. ,
,,

. .
,,. .

. . A ,
1

, A study of student schedules from previouischool })ears, .
, ,

..

*, ,

indicated that &majority of students were required tomove from . .

'floor to llocif (classroom.wingS) at least seventy -fiVe percent of

ti

4

'
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,

their daily schedule'vith some students traveling themaximum

distance several times daily. In the house plan few students

were required 'to travel the maximum distance more than once

each day. The target goal of a fifty percent decrease in the

number of classes requiring students to move from their grade

level floor was not met. However, at least one-third of the student
CO

body experienced a fifty percent decrease, one-third of the student

bop was found to have a higher than expected decrease and the

remaining one-third had a less than expected decrease.,

During the 1974-75 school year health clinic reco'ds indicate

that there were thirty-three accidents resulting in injury to

students during passing periods. During the 1975176 school year

-there were nineteen accidents resulting in injuries to students

during pasaing periods. This was a 42.4 pefcent decrease compared

to a target goal of thirty - percent.

During the 1974-75 schbolyear there were 1,140 discipline

,zelated problems that occurred during passing periods. During

the 1975-96 school year there were 812 incidents of disOrderly

behavior$Qr which referrals were made. This represents a 28.7
.

percent decrease as compared to the twenty-five pet target goal.

-4
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Responses he external evaluation surveys.to queetiims

concerning orderly conduct of students during passing periods

as obServed by team members were strongly supportive of the

contention that in, the house plan there is generally a smooth

flow of traffic and ease of movement by students resulting in

orderly conduct during passing periods. (See survey results in

appendix, page 92).

III. An improvement in consistency and adequacy in dealing with

discipline and counseling referrals as measured by

- a fifty percent reduction in the number of individuals

dealing with an individual student in discipline

referral

an improved attitude by twenty-five percent of the

faculty regkrding disposition of discipline referrals

- a thirty perce5treduction in the number of students

using the discipline referral and counseling facilities

During previous school years a student referred to the student

. a visors for discipline ,purposes may have come into contact with

any one of five different adults' three full time and one part.

time student advisqrs or the assistant principal for administrative

services. In the house plan of grade level organizatiom a student

56
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0
referred for discipline problems could meet with any one of three

individuals; a full time student advisor, or during one period each

day by a part time advisor, or by the grade, level administrator.

0
This is a reduction from five to three in terms of ttT' number'

,

of different adults that might be called upon to work with a

student having discipline Problems: While this does not quite

meet the target goal of a fifty percent reduction it has beep

a favorable step in the right direction and probably represents

the optimum number in terts'of practicality.

At the close of the 1974-75 .school a survey of teachers

indicated that less than fifty percent of the teaching staff

felt that student advisors were consistent in their disposition of

discipline probl Sixty-two percent of the teacheri indiCated

that they had good communications with student advisors. The

first survey of staff members given during the fall of 1975

indicated some improvement in these two areas. Seventy percent
6

of respondents thought that the grade level advisors were consistent

in their handling of discipline problems; an improvement 'of from

fifty to seventy percent. Slightlyover four-fifths (81.6 percent) '

of the respondents checked that tfiey had good communication with

student advisors;an improvement of 19.6 percent. Responses to

v-
1 .
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the same survey given during the spring of 1976 showed.ptill more

improvement. Slightly over 87.0 percent felt they had good

communications with advisors: Over 78.0 percent felt advisors

were consistent in handling-discipline
problems.

In the reorganization to a grade level house plan each student

advisor and counselor were assigned to approximately one-third of
. r

the student body which would represent a decrease in the total

,number ,of students who would use these facilities by about two-

thirds: Discipline referrals decreased slightly over ten percent

which also helped to decrease some of the overcrowding of these ,

facilities. A target goal of thirty percent has been anticipated

?1,1lieciA"the-reduction of the namber of students.using these facilities.

This goal was surpassed in terms of total volume.

c1y. An improvement in ttitude of.students-regarding use of

special services including counseling office, advisors

office, social worker and nuxse, as measured by

--a tgn percent, increase qn-the number -of students

voluntarily using these facilities

A survey of students given at the close of the 1974-75 school

year attempted to ascertain what percent, of students voluntarily,
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4r'

made use of the above special services. (See survey results,

appendix G, page 102). Of those students responding:

f974-75

11.1 percent felt they

could go to the student

advisor for help

1975 -76

18.6 percent felt they Could

,,go to the student advisor

for help; a 7.5 percent

improvement, slightly less

than anticipated

42

_30.0 percent felt they 57.5 percent felt t could

could go to the'counselor, go to the'pounselo r help;

for help :" a 27.5 percent increase,

1.1.bstantially better than expected

13.3 percent felt they

could go to the, social

worker for help

10.1 percent felt they

Could go to the,nurse

for help

59

'11.9 percent felt they could go to

the social worker help: 'a

decrease from the p evious year

18.2 percent feltthey could go to

the nurse fOr help; an increase of,

8.0 percent,,slightlyless thari

expected
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V. -An improvement in curriculum fferings and in instruction.

I

.

techniques resulting from grade level reorganization as

-measured bY:.

- number of new' urricular efforts attributable to
4.

- ti

r organization

- number of,inUovatlye-rfeaching techniques and

apnroachesflaributable to reorganization

As described, in detail Chapter V of this paper several

new programs and 'apptoaches.in curriculum and teaching technique's

,t'

have been developed as a result pf the grade level reorganization.

Some of the attitudinal changes oil, the part of teachers were7 ,

subtle; however, response to some of the tore dramatic changes
- ,

.
.

As very positive and Supportive.

Q

Five major innovations in curricula and,prograts were. initiated

as/a direct result of the reorganization. They' are

1. Exploratory Programs in Careers

, 2., Alternative Educational Experience

3. team teaching and interdiscipline programs
ft

4: self contained classroom

5.
- ,

sCience curricula revisions
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All five of the innovations d6sCribed iAlthapter V haye been

7ted
by the faculty andstaff,;as successful and all five are to

tbe continued and, in some cases, expan4ed forothe 1976-774chool
4

year.

VI. An improvement in administrative effectiveness as measured byt

improved communication with teachers and. among administrators

- an expanded range of administrative. tasks and experiences

which more clearly touches upon all phages of school

management

- improved utilization and distribution of staff talent's

and abilities

Chapter IV of this report deals, in depth, with the reorganization.
o

and reassignment pf tasks and responsibilities of the administrative

team members.

For purpdses of evaluation, three key criteria were studied

to assess success of the staff reorganization plan.

I. improved communication

2. expanded range of tasks and experiences

3. improved utilization pf staff talents and abilitie'S

61.
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In past years, communication between teachers and adMinistrative

staff mamhers was strained at best. Each year a major complaint from

teachers had been that administrators were too distant and remote.r

They"(administrators)werecriticized"for not being accessable to

teachers. Fe4 teachers felt that administrators were aware_of what

teachers were doing in their classrooms. Communication between

the four building administratoraxas ineffective, Relationships

were often utl.omfortable and certainly unproductive in most cases.

In the reorganization to the house plan, communications had

been improved in the following ways,

- Each grade level administrator met monthly with the

grade' level teaching staff as well as once monthly with

the total schobl staff and once ,monthly with departmental

staffs. This was an,,locrease-from one monthly general

staff meeting chgired by the principal towthree meetings;

two of which were chaired by the grade level administrator.

'These meetings provided a forum for open discussion and

an ,exchailge.of ideas essential to improved communication.

't ir Each grade level team, including administrator; counselor,

advisor and clerk met wee.k3y, before school, with the

principal to share concerns about that grade level and

62
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to bring the principal up to date, weekly, about the

business of that.grade.

- Once each week the four,members orthe
administrativeAMP,- -

staff met, again outside of school time, to minimize

interruptions, for the purpose of sharing mutual

concerns, and dissemination and explanation of information

gained from attendance by each member at citywide staff

'meetings. In previous years a staff meeting of

administrators was not a regularly scheduled occurrence

and most often when one was called, it was held during

the school day which, as a result, suffered much from

repeated interruptions.

In a survey of teachers-76.6 percent of the respondents felt
4

that they had good communication with administr4tors.
(See appendix c,-

page 65).

In a survey of
parents_ninety-ninepertent of respondents

indicated that they felt cOimnunication had been improved. (See

appendix I, page MO).

The checklist and interview guide completed by the.bxternal

evaluation team indicated that communication among all staff ranged

)0
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from positive to very positive. (See appendix ", page 99) ;'

As described in Chapter IV administratiVe duties of assistant

principals in previous years were divided into three major categories;

and
2 ,

instruction and curriculum, pupil services and administrative.

Each assistant principal was assigned responsibilities which

included primarily only those tasks that fit one of the above

categories. In the house plan reorganization each assistant
'

principal now'assumena'much broader range of administrative

duties including all three major categories. This distribution of

management tasks has. improved the background of experiences

necessary to the aevelopment 'of cOmpetent, professional, educational

leaders. Each of the:four administrators involved in the reorganization

plan have indicated a positive supportive attitude regarding the new

responsibilities and are 'anxious to continue with the plan%

'

.In-the organizational approach used in previous school

'wars, administrators complained'that their tasks and respoRbibilitl'es

were limited in nature and scope to the one major area assigned to

them. In the house plan.organization
each administrator bas an

opportunity to use and to develop a broader range of administrative

skills and techniques.

64
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VII An improvement in community attitudes and relationships as

' measured' by:

- at least a seventy-filfT percent favorable response

.by. parents to the change to a single, full-day schedule,

- at least a -seventy-five percent favorable response

by parents regarding improved discipline, less

student unrest and disorder

- at least a seventy-five percent favorable response by

parents regarding new and improved curricula

47

In April of 1976 a survey was mailed to a randomly sejected*
.

group of parents in the communities of Kunsmiller Junior High.

(See survey, appendix H, page 105-108).

Of parents who responded to the,item regarding change in the

school 8.4, only 8.5 perdeni responded with disapproval. Slightly over

thirty-six percent indicated approval. Over fifty perce7 of the

-respondents indicatedneither approval nor disapproval. This did not

meet the target goal of severity-five percent approval. Slightly better

--than two of three parentresnondents suggested that they thought discipline

had been good this year. Third was twice to number who - thought discipline

was good last year, About one - fourth ofrespopdenes indicated that .curricula
* -

had been improved, considerably less. than hoped for: '

5
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VIII An impr.oVement in.lunchroom behavior as 'measured by

zi/ - a twenty percent deciease in the number Of lumhioam

discipline problems

- at. least eighty percent favorable response by

external evaluation teat members during' observation

visitations

During the 1974-75school year there were 198 discipline

referrals from the lunchroom. During' the 1975- achdol 3rear,
.

this decreased to 152, a 23.2 percent decrease,,slightly better

than anticipated.

No spikific item regarding student opinion about the

lunchrooM'was included in the 'student survey. Informal comments

from some students, surveyed were critical about the lunchroom,

but these comments were limited Xo the'quality of food and/or

service and no comment was made regarding the climate of the

,',1unchroom.

In the observation checklist completed by members of /Lhe

external evaluation` team responses ranged from agree to strongly

agree that there appeared to be a minimum-of discipline problems
4-

and that the lunchroom seems-to have a relaxed, comfortable
4
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,

atmosphere. (See.surveyes6lts in appendix F; page.96).

,
l", .

Responses to the interview guide completed by Members of
%, ...

'

' ,
,

.

.the external evaluatidn team indicated that; according to students,. .

teacher supervisors and kitchen staff the genlitrdl atmosphere in

the lunchroom ranged from positive to very positive with no

negative responsei given. (See survey results in appendix F,
.

., page 99 ).

, -
TX An inordased opportunity for participation in (4ter-school

and out of',school activities as measured by:

a twenty percent increase in the number:of students

pagticipating

.

,

: ...
..,

.

- a twenty.percent increase in the number of new

.activities available
,

.11

Due, in part, to the change from extended ddy scheduling to

°a singlevlfull-day schedple more students were able to participate
.

in after school activities., Thera was-an increase from 4;692 student

particlpants in"after school activities during the 1974-75 school

year to 5,974 in 1975-76 This respresents an increase of 21.4

percent,
slightly

better than the target goal.

A

.
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AL

The major improvement in the number of-new,activities available

to students under the house plan was evidenced by indreaied interest

on the part of teachers for faking classes on field trips and excursions,

The number of out of school' activities- increased during the 1975-76
.

school year by thirty-two percent over the previous year.

X An improvement in teacher attitude and morale as measured by:

a ten percent decrease in the number of teacher absences

at, least an eighty percent favorable support by teachers

for the .grade leVel reorganization

at least an eighty perceht favorable response by teachers

indicating positive attitudes about school related task

The humber of teacher absendes during'the 1975-76 school year
Z1 nt

decreased front 4I to 335, a decrease of 24.5 percent as compared to
r

the target goal of ten percent:

Responses to the reorganization plan as measured by the staff .

survey were more positive than negative and were generally supportive

of t,he house plan. At a spring faculty meeting support for continuation

Of the plan for the 1976-77 school year was Unanimous.

From 83.0 percent to 91.5 percent,o'f teachers indicated that

they were satiefied'this'year withteaching and other assignments,

slightly better than the goal of 804 percent. (gee appendix C,

'page 69).
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CHAPTER VII

SUMMARY AND CONCLUSIONS
.

During the spring of 195 the faculty and staff of Kunsmiller

Junior High School studied a plan of re 4%
ization which, when

implemented, was exp4cted to more adequately meet. the needs of
,

its student body. This extensive reorganization and restaffing

project was to include five ma areas of change:

1. the relocation of departments and classrooms in

the building by grade level

2. a reorganization and reassignme of staff by
,

grade level

3. the reorganization and relocation of support services

4. a cpntinued revision and innovation in curiicula

'5. a major adjustment in the school day

The plan of reorganization -called a "Grade Level Rouse Plan"

was implemented with fhe opening of the 1975-76 school year.

. ,

.Ten specific objectives were identified as goals for the

reorganizatilon project. It was anticipated that the change froM

a traditio4%ally structured school to the innovative grade level

house plan would help to:
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1. reduce tension, student unrest and distrust ,

2. reduce the number and severity of hall and stairwell

problems

3. improve the consistency and effectiveness in dealing

with discipline and counseling referrals

4. improve the attitudes of teachers and students .

regarding use of special services

5. improve curriculum offerings and teaching techniques

6. improve administrative effectiveness

7. improve community attitude and relationships

8. improve lunchroom behavior

,

9. increase opportunities for'and participation in

after school and out of school acpivities

10." improve teacher attitude and morale

The evaluation design for the project consisted of phree major

components:

1. two evaluation teams, internal and external

2. surveys of parents, faculty, staff and students

3. comparisons of data aVaiMble from previous school

years

The internal evaltacibn team assisted in both formative and

summativeevaluationsof the reorganization. The external

" 0

M

rc
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evaluation team consisted of administrators, .counselors and teachers

from other schools and made three visits to observe the houie

plan organization.

A survey of students was conducted in April of 1976-to

gather data for comparison with results 41, a similar survey

conducted the previous year. A survey of parents was conducted

in April of 1976 to assess attitudes and Opinions regarding the

reorganization to the house plan.

Results of the evaluation were judged to be positive and

suggest that the Objectives,:were met with a few minor exceptions.

There appeared to be a substantial improvement in the climate

and atmosphere of the building as evidenced by fewer discipline

referrals, suspensions and incidents of assault, extortion, etc.c 0

Average daily attendance improved slightly, but.. in comparison to

any schools in the,district where absenteeism continues to rise

even this small improvement was judged to be a favorable indicator.

"A major area of concern in previous years has been overcrowding

and congestion in halls and stairwells. Some improvement in this

area was notedas students were scheduled from fifty fpur percent,

to eighty percent of their classes on their home floor, thus
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decreasing the need for traveling thd maximum distance about the

.building. This resulted in fewer accidents and fewer discipline

referrals during passing periods,

Restaffing, relocation of support services by grade level,

and reassignment of administrative tasks and responsibilities

helped to improve codsisteney, communication and effectiveness in

dealing with needs of students, teachers and staff.

Curricular innovations were definitely in evidence as five

nec programs were developed and expanded during the school year.

All of these new efforts were judged to be so successful that

each will be continued during the next scho61-year.

For several years levels of trust, by.the community for the

school were deteriorating rapidly. Little that the school did

was effective in improving the image of the school within the

diverse communities served. Results of the parents survey has

indicated, for ebe first time in several years, a more positive

and supportive'attitude regardiq efforts made by school staff

to meet the needs of the student body.

Attitudes of students toward other btudents, school activities-

and-school in general.were generally more posi;xive than in previdUs

years.

,19
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Teacher attitude and morale showed signs of improvement over

previous years and there remained in late spring a unanimous

suppor.t for continuing the house, plan concept.

Interest on the part. of at least two other junior high schools

in the district indicate that some parts'of the plan are readily

adaptable to their needs and that'further investigation and staff

study will be conducted during the siren for possible implementation

of the Plan during the 1976-77 school year.

Analysis of all evaluation data has influenced this writer.

to draw several conclusions regarding the grade level house.plan

at KunsmillerJunior High School as.observed during the 1975 -76

school year.

They are:

1. changes brought about by the reorganization seem

to have made Kunsmiller Junior High School a more

pleasant and educationally.rewarding
place for students,

teachers and "staff

2.' community and parental, support for Kunsmiller.Junior

High School has improved during'this school year

3. there is sufficient evidence and support for continuation

of the grade le'Vel houseplan organization for the 1976-77

school year.
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DENVER PUBLIC SCHOOLS
Division of Education

Det4 -ment of Development and Evaluation

3TA'.7 CTRVF: ON KiNSMILLER ADMINISTRATIVE BEOFGAVIZATION

1975-1976

Dear S:af! Yem'er

61

In order asseF..s the alminiStrative. reorganization, by grade level, at Kunsmiller,
it is important tc knnw .)ur opinion about k:ertain Matters at school. Please help us
by completing tae foll(wing, anonymous questionnaire,and returning it in school mail
.o the Department ,A pria-nt and Evaluation, Room 7O7, Administration Building.

Teetic 4,1 the equezted inOkmatkon 04 enciActe the nuMmat .oppos.ite
the' arr.or'tcate 4e.spon4e.

1: Your resen- classification:

se,

`2. To what extent has tne reorganization
reduced the number of shakedowns -of,
pupils by other-pupils?

. To what extent 1)es the administra-,

Live reOrgar.rzation foster negative
competition retveen pupils at
different grade levels?

.

.

4. 7o what hxtnt.has the _reorganize- -,

tion fostered ail-school unity?
. ------

5. To what extent has the reorganize= ,

tion reduced the number of your
Preparations?
c

6. To what extent has the reorganize
,

t.on increased the between -floor

,,qcher, assigned to

Grade 7 1

Grade 5 2

Grade'9 3

counselor 4

administrative staff 5

support staff (nurse,
social worker; etc..) 6

clerical' staff 7

lunchroom staff 8

other 9

Not

Some-. at'
Great what Little All

1 2 3 4

1 2 3 ,,

.

1 2 3 4

t

1

movement n- ...-,-- for y/u?`' ,
.

78

No

Opinion

Dbes'

Not

Apply

5 6

c
, - 6

5 6

5 '6

5 6

ever



11.
?

°

nom?-

, great 'what Little

To.wrc reorganiation
le tAel bet "nVE.:,mrnt---

tire -

To what' ey';°7..t ht me building
fa:1.1:y , re--:tte:1 adapta-

bility t. reorg:Inizatdon?,
.

9. v%. (=me grade

,:evel, to what eve! tcei you feel

that y-; know about grade' level
act!vitaes in t.hr.gradel!,)-other.

tlan that -) wni., c 0! Ire assigned?

10 If yep. aepartmen4, is located in
more tzlan irea, t what extent

is there good communication within
your iepa-ment?

No Dueb4

at No Not

All Opi.pion Apply

To what extent ii there good'communica-
tion between you and other teachers? 1

1: To whateextent 17 "lere good communica-,

ftion betw4en you a. the administrators? . I

Ts wha' extent is there good coMmunica-
.: tt ween you 'tn tne vudent

rs?

'4. To wna. t extent is there good communica-
tion between you and thi, counselors? 1 3

15. To what Pxtent are 'he following staff
availabe.

a. counbe,

b. aiiKisors.

worker

To wha'' do you know the pupile
your aF-FIgned grade'evej who are

net .n ypt.r

17. 7-, what ...!xtent at-e -e passing periods
adeluate 'ength f,..,rpupils. to get:,

' their he,t ,iass r time?

a



Not Des
, s44,, . at , No . 'lot-- .

Great. whal Little All Opinion Apply
, 7-----*---

. 18. To What ettent is there Horseplay `in
the halls?

19. To what extent is there,noise'in the
halls?

'20. To what extent is there Congestiom'
, inst.he halls?-

21. To what extent is there congestion
in the stairwells?

22. As a result L,C the ieorgdnikation; to

what extent hds'the amount of your
hill supervisOn increased?

23. Toowhaj. extentdo you feel that'
there.is consisiency, of discipline
across:alltthee grade levels? z.

4. TQ whit extent are,your grade level.
student advisors eOnsistent in the
handling of discipline problems?

25. To what-extent do,you receive adminis--,

trati4e-baCkirg with discipline problems?

ti

26. To what extent is the number of fac lty
meetings excessive?

27. To what extent has the reorganization
simplified the adMinistrative record
keeping process?

28. 'To what'extent are you satigfiedwrlth
your assigned schedule?

29. To.what-extent are you satisfied with '

your assignment of subSedts?

30., To. what extent- area You satisfied

your room assignment(s)?

31. To;what extent has the reorganization
enhancediInstrUctiOnal'flexibility.
(curricular offerings),?

What extent has the eorganization
enhanCed scheduling ;flexibility for
pupils? !

. To whit extenteks the grade level office .

convenient,fprfpupils.in your,clasaes?

Q

V

1.

1

3 4 c.)

3 4 5

1 F

I, - 2 ). 5

1

1 4 5

1 3 -)4 5

1 2

3 C2 14 5
-

1 5

1 -

' 0

2,

14'

r. -

(.)

6

6

6

a Y.

6

6_

6

, over

=
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A

T--.) 4

-
44 -

lockers

11.,;ifor'palpils in

1 is .t.ore good pupil

ne 1.11 room?

WITtt, op;!,1

Some- at iO
Gieat what. Little 'All Opir49a

2

5

1:re the, primary strengths of the reorganization by griwit

S

are thsTrimary weaknesses of the reorganization by grad.
1. v.

Aujit,ILr.A1 comment::
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DENVER PUBLIC-.SCHOOLS
Diiision Of Eduoagon

Department of. Development and Evaluation

KUNSMILLER STAFF SURVEY ON THE ADMINISTRATIVE REORGANIZATION

May 1976

65--

At.the request of personhel at Kunsmillgr Junior High School, the Department of
*( Development and Evaluation conducted a survey of staff attitudes regarding the

administrative reorganization; by grade level, Instituted at the beginning of the
1975-1976 school year.- Completed questionnaires vee received from 47 staff
members, -a 5410 percent response.

An abstract of selected items is presented 'below. Tables, presenting a detailed
analysis of responses to each item and a comparison between the two surveys, are
available upon request.

ABSTRACT

ti

. Somewhat less than one-half (46.,8%) of the responding staff members
thought thatithe reorganization had reduded,the.number of shakedowns
of pupils, by other pupils; slightly less than one -half (48.9 %) ,had no
opinion or thpught that it did not apply.

%

Slightly over one-fifth (21.3%) 'of the respondents thought that the
reorganization had somewhat or greatly increased their between-floor
movement; somewhat over one-hale(53.1%) diaagregd.

. Seven of ten (70.2%),respondenta thought that t he reorganization had
decreased the between-Ifloor movement of pupils; somewhat over one-fifth
(23.4%) disagreed. ..... , .

.,

. 'Slightly less than three-fourths (73.9%) of the respondents thought
that the binding fatility,itself perMitted'adaptabilitY to the reofgani-
zation;slightly more than one=firth (21.8%) disagreed.

. Responses were divided approximately evenly between those respondents,
who felt that they kneltabout.grade level activities in grades other,
than the one to which they, were assigned (34.7%) and those. who disagreed
(3110%); approximately two-sevenths (28.3%) checked that the item did 4

not apply..,

. Somewhat over two-rifthe(42.5%) of the,respondents, whosepdepartments
were located in more than one area, thought thatithere Was good coMmunica-
tion within their departments; slightly over °nein eight 12.8%) dis-,
agreed; more than one in four (44.7%) had no Opinion, or checked that
it did'hotpply.

, . -
,

i .
. - I

% ..,. .

Slightly oVer'three-fourths (76.01 of the respondents checked that they
bad good communication with admidistratore, to a.somewhat or great extent; ,

,alightlyover,one-fifth.(21.3%)'-disigreed. . ,
. -.

'' .
.

N ,-
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.
Almost seven of eight respondents (87.2%).checked that they had

good communication with student advisors, to a somewhat or great

extent;' slightly over one of ten (10.7%) 4sagreed.

Almost.seven of eight respondents (87.3%) Necked that 'they had good

communication with counselorsf to a somewhat or great extent; - slightly'

over one in ten (10.6%) disagreed. , .

Approximately two- thirds (66.0%),of the respondents"thought that -

there viS-congestion-in the halls, to a somewhat or great extent; .

slightly over one-third.(34.6%) disagreed:

Over three-fourths (78.7%) of the respondents thought that the grade

level Student advisors were consistent in the handling of discipline

problems, to a somewhat or ireat extent; almost one in five (19.2%)

disagreed.

e thi rd (36.2%) of the respondents-thoug . -t the

y meetings was excessive, to a somew or great

wo-thirds (63.8%) disagreed.

Slightly over o

number of facul
extent; almost

. Slightly more t

reorganization
somewhat or grea

three of ten (29

ft\
three pf n res.:- . s (31:9,4i ught that the

enhance he scheduling flexibiliPfor pupils, it:6 d

, over three of eight (38.2%) disagreed; sil!
.9%) had no opinion or thought, t it Aid not apply..

. Seven of ten reSpondentsq70.2%) thought thae lockers liere conveniently

located for pupils, in their classes, to a somewhat or great extent;

over one-fifth (21.3%) disagreed; less than one in eleven (8.5%) had

no opinion.

Somewhat over one-fifth (23.4%) of the respondents thought that there

was good;Rupil behavior in the lunchroom, to a somewhat or great extent;

slightly over one-half -(51.1%) disagreed; one-fourth (25.5%) had no,

opirkion.

A summary of responses to open-ended questions is given below.. Similar responses

from five or more staff members are presented; detailed analysis of all responCes

are available. in the school. Numbers of multiple respdonses are given in parentheses.

.
What, in your opinion, are the oimany st4enAths a6 the xeotganization, by

grade Zevet? alb

. Less congestion in.the bails (9)

Consistency of discipline (7)

Greater feeling of pupil unity - sense of belonging (7) :

.
Separation of older-pupils from younger ones .(5)

.

What, .-in y6.4, opinionlau the ptima4y weaknesses, o 6 .t.4 oteo4ganizdtion

by gnade tevar
)

0.

4 Lack of scheduling flexibility (7)

4

,s,



To. what, extent ha6-:the'teongait-
izatipn 'reduced the umber of

4hakedoctm4 o6.pupit.4 by °then
Qpupie (N=47y

To what extent does .the admin-
i4tAative teomaniz n 6o4tert.

negative competition en

pulait4 at di66etent grade
,

ttmet4? (N=47)

To what extent hoz the teotgan-
izationlo4teted att-4choot
unity? (N.47) ..:1

To what extent ha4 .the /Leaman-
ization tedured .the number o6
yout ptepatatione (N=47)

To what extent ha4 thzteoman-
iz ea4ed .the between-
6tobt vement neceuaty Sot
you? (N=47)

To what extent has .the teongan-
izatilon dected4ed the between-

6toot movement neceszaty Got
you& pupit4? (N=47)

To what extent ha4 the buitding

6cleitity-it4et6 permitted adapta-
btLity to the-teomanization?
(N=46)

16 you teach mote than ohe gtade
level, to what extent do you
Sett that you know about grade
tevet activitie4 in the gtadeL41.
othe/e than thatlotb which you
ate auigned? (N=46)

16 gout depattment 4 tomdted
in more than one atea, to what .

extent a there good communica-
tion within yoaftioattment?
(N=477--T. , ,

To what extent' .ca therm goo'cli

pmmunication'betAxem yam and
other teachete (W=47)

- 3 -

6 7

got Does
Some- at No Not

Great what Little All Opinion Apply Total

6,4%

;.

\
2,1

4.3

-4,1

40,4%

10,6

27,6

4,3%

8.3

40.4

0.0%

31.9

17.0

44.6%

12.8

.6,4

4.3%

4,3

4,3

100.0%

100.0%

100.0%

4
2,1 12.8 14.9 34.0 6,4 ,- 29.8 1004%

8,5 12.8 17,0 36.1 4.3 21.3 1004

-

25.5 44.7 12.8 10,6 2,1 4,3 100.0% -

i

.26.1 : 47,8 10,9 10.9 4.3 0.0 100,0% ..

8.7_ 26.0 28.3 8.7 0.0 28.3 109,4

,'
,

t

10.6 31;.9-, 8.5 . il.3 2.1 °42.6

,"-,.
100.Q%

42,6 38.3 10.6 6.4 2.1 0.0 100.0%



To what extent 4 there good

cowsnunicatiDn between you and
the adtniniztAatou? (N=47)

To what extent id thete_good .

.commovacation between you and
the .student advizoaz? (N =147)

To ohat e4tent thence good

commumaxation between you and
the coun4etoA4? (N=47)

To what extent ate the 6ottowing
ita156 avaitabte:

coun4elon4 (N=46)

C -b. ztudent advzoaz (N=47)

c. nut4e (N=147)

d. aociat workers (N=47)

To what extent do you know the
puplit4 at yours azzigned gAade
tent who arse not in your
dasa ? N= 47T-T-

To sthat extent ate the pozzing

persiodz of adequate Length ion
pup L4 .to get to theit next
class on time? (N=47)

To' what extent iz there hotze-
gay in the hatte (N=47)

To what tei 42 thete noize
;in the -ha te (N=47)

To what extent .6ethete conge4-
-Von in the hate (N=47)

To ghat extent i4 .there clingez-
Vogt the ztoitwege (N=46)

As a result 06 the ALAganiza-
tion, to what extent ha4 the
amount olf yoLa kattzupeavizion
inottazed?-4,4:7

To what extent do .yob 6 et at
theke.i4.con4i4tency

Heipiine acAo44.att
levels (N=47)

-4-

Some-
Great 'what Little

5101' 25.5%

57.4 29.8

55.4 31.9

67.4 26.1'

66.0 25.5

44.7 44.7

46,8 44.7*

30,6 42.6

68.1 25,5'

36.2 53.2

36.2 53.2

17.0 49.0

6.5 50.0

19,2%'

6.41,

8.5

4.3

4,3

8.5

8.5

27.7

12.8 14.9 23.4

19 . 2 N 25.5 27.6

-85

Not'

at

All Opinion

Does
Not

Apply Total,

100.0%

100.0%

2.1%

A48

4.3

2.1%

0.0

0.0%

2.1

' 2.1 0,0 2.1 .100.0%

2.2 0.0 0.0 100.0%

2.1 0.0 . 2.1 100.0%

0.0 2,1- 0.0 100.0%

0.0 0,0 0.0 100.0% -

10,6 0,0 8.5 100.0%

0.0 2.1 0.0 100.0%

0,0 0,0 0.0 100.0%

0,0 0,0 0.0 100.0.-.

2,1 0.70 0,0 100.0%
4

2.2 13,0 2.2 100.0%

/r
25.5 10.6 12.8 00.0%

8,5 19. 2 0 . 0 .100.0%



To what eXAnt ate yout grade

.t.kvet 4iudent adviums con4i6tent
41 the handling o6 di4ciptine
ptobtemof (N=47)

To what extent do you receive
adinaLstAative backiiig with

di4ciptine ptobleme (N=475

To what extent i4 thmum bet
o6 6acuity meetiAg6 kx61.44ive.

(N=47)

To-what extent hoz-the AeoAgan-
ization zimptiiied the adminis-

ttative Aecotd-keeping ptoce44?
(N.45)

To what extent ate you 4ati46.ied

with your 4chedute?
(N=47)

To what extent ate you 4atisied
with your cazignment o6 subject?
(N=47)

_To what extent ate you,Aati46ied
with yowt too m a44ignment14)?
(N=47) .

To what extent has the te04isan-

ization enhanced i, nstuctioriat

titexibit5ity (cumiedian

o66etii94)? (t=47) Jt
To what extent has the teotgan----
ization enhanced acheduting

gexibility 6otepupite (N=47)

To what extent the gnade ievet
o664e -convenient ion pup- ta in

put ctd.64es? (N=47)

To c a t ext. t. ate the tock
conveni ed bon
ix your (N=471

To extent L& cm. g
- pupil behavio4 in

400m? (N=47) :*

"3v,, V

Not 69
Some? at

Great what Little Air. Opinion Apply 'nth'

44.7$ 34,0% 14,9% 4,3% 0.0% 2.1% 100.0%

53.2 31.9 6.4 0.0 , 2.1 2 6.4 100.0

6,4 29.8 23.4 40,4 0,0 . 0.0 100.0%

8.9 17,8 17,8 8.9 31,1 15,5 100,0%

a.8 27,7 '4,3 2.1 0.0 2.1 100.0%

55.3 27.7 2,1 0.0 2,1 12.8 100.0%

61,7 27.7 2.1 0,0 0,0 8.5 100.0%

17,0 31.9 12.8 12.8 19.1 6.4 100.0%.

6.4 25.5 19.1 19,1 .23.5 6.4 100.0%

44.7 29.8 8.9 8.. 2.1 6,4 100,0%

38.3 '31.9 12,8 8,5 2,1 6.4 100.0%

2.1 21.1 23.4 19.1 . 6,4' 100.0%

. V I

'
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Comments

The following constitute a majority of comments to the open-ended questions.
Multiple responses are given in parentheses.

To- what extent are .the pea4ing peni.od4 o6 adequate Length 604 pipit4
to get to thein next attwe on time?

Some pupils would, be late, no matter how much time they were given.

Too long. There's a lot of socializing in halls; maybe thfit's
not all bad, though. .

Too short for those who have a locker inconveniently located.

Passing time from lunchroom to class is still too long; it'should
be cut td 4 or 5 minutes.

What in your opinion, ate the panicky 4ttength4 oi the teotganization by
grade .eve,??

Less congestion/reduced amount pf traffic (9)
-411t,

Consistency of discipline (7) -

Greater feeling -of pupil unity - sense of belonging (7)

Separation ofolder-pupils from younger ones (5)

Fewer tardies ,(3)

Grade level addinistrators are close to their pupils (3)

Closer,identification between pupils and school staff (2)

. Bitter communication (2)

Pupils relate better to each- other (2)

Curriculum has improved (2)

Less noise (2)

Better faculty morale (2)

Availability of counselors and studentadvisors.

Handling discipline problems is easier.

Al]. classes begin.at- the same time,

DUe to lowbr enrollment, it is hard to tell.
- .

Vhdt,'in your opinion, are the ptimany wiakneues o6 the neomanizaki.on by
'grade tevet?

Lack of scheduling flexibility (7)

Separation of departments/departmental,upialies .(j)

Passing periods are too long. (3)

Lockers are too-far'away. (2)

8'7r

/. .
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_ What, in yout opinion, ate the wamany weakoe.64e4 oic the teotganization by
grade tevet7-(continued)

/ , Separation of -grade levels (2)

Some grade level administillors are not located with the grade-
level teams and are not knowledgeable about student -staff activities
and problems. .(2)

. Horseplay in the halls

. Miss-the positionof Assistant Principal for Pupil Services,

. More class unity than school unity,'

Add,Ltionat comments:

Comments giveh for this item have been grouped between those that were
supportive and those that were suggestive of changes or critical in some
aspect. 0

Supportive

,Successful beyond expected goals (2)

. "I'm very pleased and have felt an overall 'calmness' in.the '

building compared to the situation,I left in my other'juniar high
.,. .

Suggestive /Critical

-Scheduling' is a problem (2)

. Students should be block schedUled, in the first four periods;
into English, mathematics, socIal studies, and science

Eesents bell* categorized as a teacher of one grade level;
same competitidh among grade level administrators,

. Very little: administrative.involvement in classrooms

. Advisors should move with the same students all three years, ass
do the counselors.

.

'Tt gill be, -interesting to see how present grade levWstaffs feel
about moxing to other grade-level floors%

.

. Traffic pattern is bad outside of lunchroom and gymnasium.

7.
,



77)
72

COMPARISON OF TEE TWO STAFF SURVEYS OF

DECE$1BER 1975 AND APRIL 1976

Average scores were obtained for each it on the two surveys, and were oblined
from. the arbitrary assignment of weightings to the following response categories:

.

Great = 4 points
Somewhat = 3 points
Little = 2 points
Not at All = 1 point

The frequency of response for each category was multiplied,by the weighting;
the products were added, then divided by the number of staff respondents. This
gave the averagescoid for the item. The difference between the average scores
for each item was obtained, to ascertain the changes between the December survey 7
and the April survey,

It follows that the higher the average score (with 4.000 as the maximum possible
the more positive was the rating.,

Average Score
December April

To what ex ent 4e-the teokganization

1975 1976 Change

3.000

I

3;042 +0442
Aellaced the number os shakedowns q6
pupas bg othet pu

To what extent, does the ve--
xtonganizati.on 6ostet negative competi-
tion between pupitz at di6lierbent grade
tevets? 1.711 1.795 +0,004

To what extent ha6;the keomanization
Otte/Led att-schoot, unity? 2,157 2,214 +0,657

I.

To what extent has -the keongantzation

reduced the number ()IS your lonepartatZane 1,.857 1.733'

To what extent, has the reorganization
incteased the between-gook movement

2.083 1.914 h0,169necessary son you? ,

To what 'Went has thNeomanization
decreased the between-Mooh moVement

2.981 2.909'. -0.072necessatty.lion,youi,t pupip?,

To what extent (had the
6acility itseti pekmatedadaptabitity
/4 the tebAganization? 2:895 2,932 +0.037. 4

B

:

' ' ,s
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you teach mote than one dude tevet,
to what extent do you see. thmtwou
know about gitade tevet activitie4

in thigAade(4) othet than that to
which yod ate aAAignee

T yours department Located in mote
than one aces, to what extent £4 .there
good communication within yourc depaAt-
event'

To what extent .44 .there good communica-
tion between you 'and atheeteacheiti?

To .what extent £4 .there good communica-
tion between you and the admixiAttatou?

To whii extent £4 .there good communica-
tion between 'you and the 4tudent
advi4oA4?

To what extent i.4 the/Le good'communica-

-.icon between you and the codiuetou?

To what extent ate the SottotAiime 4ta66
avaitabte:

a: coun4ctou

b. ..".student advi4ou-

c. nutAe

d. Aociat Wohkex' % .

,Average Score'
December

1975
April
1976 Change

-2.461 2.485 +0,022

t.975 .2.885 -0.090

3.000 3.196 +0.196

3.211 or 3,283 ' +0,012

3.339 3,435 +0,096

.

3,356 3.435 +0.079

?'

3.500 3.587 +0,087

3.526 3.587' +0,061

3.246 4.3.370 +0,124,

3.241 3.383 +0.1420
. ,--, , .

To what extent do *u know, the pupas
at yout a44igned g4ade,tevet who ate
not.in youtciaAAW ', 1.830-. 2;581 +0.751

To what extent ate the pas4ing peAiod.4

oi adequdte 'length .6.ot pupii4 to get
tortheit next ctaAA.on

. 3,768 3,652 -0.116

To what extent thetehoueptay,in,
the hate .333 3,255 -0,078

To what extent id .there-npiSe in the
hafte 3.373 3.255 -0.118

.To what extent ,i4 thme congution
-in the ha t.4? 2.750 2.809 +0.059 '
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7. 10

To what extent i4 thete conge4tion
`in the 4taiwett4?

AA a ke4utt oi the keokgamization, to

what extent ha4 the amount 06 your
hat 4upetvi4ion inctea4ed?

To what extent do you 6eet that
.thete i4 con4i4tency o6 daciptine
acto44 att three grade teve24?

To what extent ate your grade tevet

4tudent advi4ou con4i4tent in the
handting o di4ciptine ptobtem4?

To what extent do you receive admini4-
Uative backing with di4ciptine
ptobtem4?

To what extent £6 the numbet o6 liacutty
meeting4 exce44ive?

To what extent has the teotganiza-
tion 4impti6ied thoadmini4ttative
tecokd-keeping ptoce44?

To what extent ate you 4ati46ied with
you& a44igned 4chedute?

To what extent ate you satiqied with
your a44ignment o6 4ubject4?

To What extent ate you 4ati46ied wa0r-
Out room auignment(4)?

To what extent ha4 the keokganization

enhanced inztkuctionat 6texibitity
IcuAticutat olgeking41?

To what extent ha4 the keokganization

enhanced 4cheauting 6texibitity ion

Pa Pit6!
. . .

to what Went i4 the' grade tevet
466ice convenient bon pupit4 in your

r cta44e4? .
,.

To what ex teit-ate the tockek4.con-

veniemtty Located liok. pupit4 44 put ,

C2444e4?

.To what extent i4 there goodpapit'
behaviors in the lunchroom?

_91:
n

74
Average Score

December April

1975 1976 Change

2,761. 2,718 -0,043

1,880 2,194 +b,314

2,643 2,684 +0,041

3.250 3,217 -0.033

3.510.. 3,512 +0,002

2,500 2,590 0,000

3,582 3,565 -0,017

3.745 3.625 -0.120

3,593 3%651 +0.058

2,659 3.057 +0,398

2,261 2,273 +0.012

1.309 3,209 -0,100

,
,

,

, ',-
3,24o- . .4.1.47

2,313- 2.029 -0,284

2,241 2,021 -0.220
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SUIstIARY

An analysis of the differences between the two surveys reveals that there was
an_attitude change in a positive direction in 23 of the 37 items (62.2%); there
was a change in a negative direction in 13 items (35.1%); and there was no change
in one item (2.7%).

It is noted that in the three.items listed below, the change was greater than
0.300 froth the December to the April surveys:

. There was a change of +0.751 in the item, To what -extent do you know
the pupia at your a4signed gkade Levet. who au not in your act/56W
Respondents to the second survey felt that they knew other pupils
considerably better than did respondents to the first survey.

. There was a change of +c.398 in the item, To what extent has the
neoAganization enhanced inatAuctionat 6texibitity (cutticatat o6ieting4)?
Respondents to the second survey felt that curricular offerings had been
somewhat more enhanced than did respondents to the first survey.

---79,ere was. a. change of +0.314 in the item, A4 a keztat of the neon
kzatZon, to what extent has he amount o6 yout hatt 4upenvizi rueewsed?
This indicates that res s to the second survey felt somew at more
strongly that the Supervision had increased, compared to -

the respondents t survey,-

3 -
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,Kuns1.1:: I rer Junior or nigh, School
;

1975-1976.-

SUIVYYBY ETERNAL EVALUATION-TL:AM

ear y.'at ernal n T. :II :

s ,f f val r ' on procedIre , we are requesting yobr assistance in completing -
h7 etely, free 6. give yOur own impressions, as the questionnaire
s anc,-,ymouj . tr ycu.

r v4-tt

Th- genet-a_ r trf , y

a. in tne

PART I

oae moot_apptopkiate 4upoase 604 each item.

r:rid Lunchroom

smooth..

Neither
Agree .

.,

Strongly Nor Strongly
Agree Agree Disagree DisPeree Disagree

1.-11 it . '1 2 , 4 5

b. in tie :,tairwell- 1 3 4 5

r

Irg. be ttie
overcryklir.c.

r. .
`s;

h. iS suida.:r , by staff .

. Gc4, ally, . 1 ) r;tspect

otherq ',aos

Ttrj" seems be r , eomtfortabl
atTo,phe :(..7 dtring paqs(in'g .

S tufa A arm: rr- i. urn? Z.D
, I

pass frcn . t a ariot .

1 1 1.1,3 t s the.

tardy

2 ,

In '1 , t t 0 be

,of A i LeMS .

. The .DE T. I'ic a relifxe ,

comtlr4 tbic ,-zre

, - 4

J

1

2'

1

, - -

1 ;--s t,2

,

3

-- 3

3

4

14

5

5

.4,

.5

5
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PgT II

jTc.15c z,cf to tan w.i.th 6tudent6, and'ohet 6ta66,' and tii't
Arir,, c!,{61!, v6 V,( attaudc6 06 the vaAiou!, gkoup, as given below.

1. C ,--,5 frovided

a. u. ,ulenta

b. -f-,t1ta 12 ither staff

3f ;],s-hplir.c.,.

a. a";;Ielld(2

b. attitudt c)f ni,er staff

iVielu2cy ct f )r support
facil

a. att.-..1i(1, ;-, ..:hers

b. attitLde ,of staff

1; acerty,nt'

5

near grade

a. i t s

b. t staff

tik rl c .c,:p,,nizati on of
_ for meetj,.nc.,

.: .,-Itt...0 otlicr' 5-tiff

. -

't,:1,:4,7,- .- ...i... '4 --...t, 1. cm .o f ovr-
1.ET..: 7 '.:-. :ive - .
rt.:171 Lli ,

a:....` i1.1...1 ,-..,`' c,th-.),.r duff

7, ti-._i' ,-1` 1 'VC' tasks
are

rif'f.]:1`' 1

f.

. " i tule
t . I '.i }t ^r -41.aff

w. Y ,

-4 .

1 k-

.>

:Neither

Positive
Very Nor Very

Positive Positive Negative Negative Negative

1 2 3 4 5

1 2 3 4 5

1 2 3 14

1 2 3 4 5

3 4 -5'

1 2. 3 4 5

3

1 2 5

, 1
,

2 3, 4

1

,

2, 3
5

,

411.

1 2 14, 5°

.



B. Gr1-10 -.LI Att. :LH tr Grow!, .-.,

r-
Kurtz-zni ,

. stud :.`
I . te,tclif is

r, f I ,

e
to

Very
Positil.

1

1

1

G, .r. .t.t .1., I to
r...t.fr,' tr. 1, Lt.-ch

1

t 1

_) feel i n f azionft:

stu 1 -,t 1

b. t eac is: 1

0- hor rt af f 1

G,rieral at . tu c oc
,,c(?ru

1

t ry P's; 1

L.. Xi L f".t n .11 1

u 'Oa
'._,ILt1 :

. t, r: , 1

1

a) S

9 : ,

78

Neither
Positive

Nor
'Positive Ncv3.tive NegatIve- Negative

Vel7

2 3 R ,4
2

2 3

2

2

3

3 14

3 14

3

5

5

5-

2 3' 14 ., 5

2 3 14 5
,

2 ,3 14 5

2

42

.:1
"a:

I

3 14

3

74.

,
e'

la
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NTP.OX i Oct. 28, 1975

I ;t I nal- ion 'V is itati%)?

) I ) lunch Home EL. Dining' Room
12. Instruct i in and Team Assignments
12: _ . 'ilipervat ion

),:"s;) Wrap up meet ing Dining Room

it

1(,wer, two ri.voro

;.111H sCatrwen,,
,)(3m 21 Of f ice

F1'IC RoorDs'
I t.nt hr. om
Class roolrs

I"-TRI01) 9 -

9

#1')
7 23

27

PERIOD 11,

1 24
4' 27
8 103

104
12 106.

forriplet ion of, survey
Schedule'next meeting etc.

, A

IF.AM B

-S4

TEAM c

79"

t

ORADE 8 GRADE. 9
2nd Floor

Main floor halls & strairwells
.halls El. stairwells Lunchroom

Room 100 - Office 'Rook 222 - Off ice
Lunchroom 6 Classrooms

srooms

103
104
110
20

213
215
217

14:11I.0% 9
,
PERIOD 9 - .10

LR" 105 114
4 14 115

.12 107 .<,116.
101 108 117'
102 109 ;

111 2-05 '211
CC-4 206 .218
BC %MI, 220 -
113 209 22]

. 21314 210

PERIOD
110
203 4 IA; U6. 1
204 . 23 , 109 . 117 DISMISSAL AT 1:27
213 ' 'BC 112'7'202
215 GC 113 212
247 102 115 219

. . 96
,

<4

O

IA -,
4.



APPROXIMATE TIME SCHEDULE

SECOND EVALUATION VISITATION

7:30- 7:50 Coi6ee and donut:4

7:50 9:45

9:45 -10:15

Team A

atade 8

Main govt., haita
and 4.taitwetts

Room 100, main oiice

ii4.6.t 6t0Oh Ct444400M4

and gymnaziums

ImoAucaends Team Azsignme

Ob4eAvation

WAap up meeting

Compte.iion o s'cavey.

Scheduie 6inai vuitati.on

Team 13

Grade 9

Second itoofL, hattz,
and staiAmletts

Room 222

Facaty noon

Att cta4.6400m4

9 7

January 14, 1976

'Team C

64ade 7

Lowvt & goons, hatt6
and 6aitweti6

Room 21

EPIC /Looms

AU claw /Looms



APPROXIMATE TIME smut

FD AL (TFIRV) EVALUATION VISITATION

11: - 11:15

I ! : 1 : 08

11:10 - 1:00

1:20 - t:30

Team A

Seemed -a3h, kotas
axd azr..1.4.4o12.1.6.

Faou.thi ;Loam

Inatnuai.3nat .

MattAial. Ccaten

A. 4econ4 gotie
C21244400%4

1916,

(71./tval matting 4A time Economia Vining Room
In4tnuctiono - ,tom aa4gnment4

Cc/Apt-eta:0A of bunvey

Piaui evatuation AAMO116

Reaomendatione by ttait Membeit-s

blnaktoom 19th gAddt
Lunch 1144 - 121M1

Tedi

Gude 7

Loozit toe itcou, &ICA
.111d 4401102124

Room ;1

EPIC VIAM16.

clauotooma

81

Team C

'Gude 8

hatt4 cued

, atailimotit4

Room I0o, mai.n

ctixLc

AU main goak
and gym+

Lanchnoom (ink
limit i209

98
-



DENVER PUBLIC SCHOOLS

KUNSMILLER JUNIOR HIGH SCHOOL

k November 1975

ANALYSIS OF THE.EXTERNAL EVALUATION, TEAM SURVEY

On October 28, 1975, a seven-member external evaluation team visited Kunsmiller
Junior High School to study the effects, if any, of'the administrative reorgani-
zation by grade level. Each member completed a, survey form, the results-are
analyzed below.

it

-}
,

Observation of Halls,
Stairwells, and Lunchroom

The genenat gax
db smooth

. in'the hat14.

. £n the 4taiAux/24.

There appearj4 to be very
tittteovekowding.

Houeptay Puxodiness) A4
at a minima:

There i6 'ampte 4uptkvi6iDn
by 4ta66. 1 '3 1

1

Neither
Agree .-

Strongly Nor Strongly
Agree Agree Disagriee Disagree Disagree Totals

1

2

4 3

5 2

Genetatty, htudent4 Aunt to
tweet otheu during passing. 7

Therm seems .o be a relaxed,
CamioAtabte atmosphere among
4tudent6.duking pa44ing: 2 5

Student6 appeat to have ampe
time to pace 440M one cta44
to another, '

Hants are cleated o, Atudenta
at the tardy bat.

In the tune*toomt,_theke appeam
to be a

4

miniftim o6 diaciptine,
btem

The tunchkoom 4eem4 to have
kelaxed copioktahte cams eke.

C

2 ,Air

4 . 1

99

7

7

7

7

7

5

3



Specific Attitudes of
Various Groups

CounZelaing Aekvices pkovided _

to studeAts
.

. Attitude of students

. Attitude of other staff

Viochition o6 discaepLine
liae6emato

. Attitude of teachers

. Attitude, of other staff

Adequacy of apace
Auppott

. Attitudeofteachers

. Attitude of\othee staff

E66ectivene44 o6 tkePtace-
ment o6 .6uppott acc.iti ea
near oade teve.a.

. Attitude of teachers

Attitude of other staff
.

4,

Adequacy of the

Aeomanization o6
administAative ..ta.6k4

bon meeting heed.

Attitude of other staff

Eitfective oltganization
o ovettapping adminis--

ttative 4e4ponaibititie4
. Attitude of other staff

Sta615 and-adminattative
tutu. (.including juna-
diction4) ate dqined

. Attitude ollteache

. Attitude of other staff

Very

Neither
Positive
Nor

Posktivp Positive Negative Negative
Very

Negative Total

1
2

2

1

2 4 1 :7
2" 1 7

2 3 6
1 4 6

2 5 7
1 5 1 7f

Ite
Neither = Both
Positive Positive
Nor Very And

Positive Positive Negative `Negative Negative Negative Total

1

1

3

2

3

1

2

1 1

1

1
1

a

2

1
a

7

7

6
5

100
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-3-

General Attitudes of

Very
Positive Positive

Neither
Positive.

Nor
Negative Negative

Various Groups

Genekat'atmoohene (ctimatel
of Kummitten, accouting to

. 4tudent4, i4 1 5'

. teacheu, 2 5

. 'athen .6ta66, 6

Genekat attitude .toward the
neaganization ptan, ac.conding
zo

. 4tudent4, i4 6

. teachen4, i4 2 5

The keting o6 6niendtine44
among

. 4tudent4, £4 1 4
------ -

a
. teachem, i4 2 4 1
. othen.4ta66, i4 1 5 1

Gene La atmookeke in the'
tunehltoom,.acconding to

. 4tudent4,..i4 3 1

. teachen-4upenvi4on4,
kitchen 4ta66, i4

2
1

1

1

Type o6 conviunication among

all 4.ta66 members according .to
. teachers, £4 2 1 -
. otha 4ta66, i4 2

Very
Negative Total

6

7

6

6
7

.

6

7

------4

3
2

Additional Comments

Three comments were made on the survey forms.
I needed to talk to more students

. There was a wide range of opinions in the staff'

. Students want more all- school activities, father than activities just by grade level.

101
4



DENIaai jChOOL6.

KUNSMILLER JUNIOR HIGH SCHOOL

ANALYSIS OF THE EXTERNAL EVALUATION TEAM SURVEY

January 1976

85

On January 14, 1976, an eight- member external evaluation team visited Kunsmiller
Junior 'Hier. School to study the 'effects, if any, of the administrative reorgani-
zation by grade level. Each Member completed a survey form; the results are .

analyzed bel:)w.

Observ,A1,-r. :f F-111s,

Stairwells, :_r!!_. :un.-!hroom

The genuta. gow L
4mouth

Neither
Agree

Strongly Igor Strongly
Agree Agree Disagree Disagree Disagree Total

. kn the ads 5 3 8

At: the sta,(xeeli4. 5 3

.NNX
8

Thete arpza,t_s to be ve:ty Zittie
pvetctox,icng. 6 2 8

toeptay (towdozeis) is °err'
miarwri. A 4 4 8

Thute Ls c7,,,-;:'fc ,say,),...vi.sioil by

.ttaj6. 6 2 8

Genv.,1Ety, students seem to

kespect othc!.L.s dutc,!g rasscq. 2 6 8

Tho_c 6CMS to be a teCaxed,
com6ctabe .7,.mong

ztadmts 4 4 8

St.dolts av,!:,2.t.t to ;avc,, appe.e.

tL.74!, to rcts ovic

aktct;:e.T.

Haiis xze cieaw.d 06 atndents
at he bkqt.

In the Zunchtcor, Neste appocts to

be a mcnirn 1i-,,cctpaize

jakobfems:

The tunchtoom seem; to have a

Adaxed, ccriottabis: atmosphete.

102

14 8

6 2

t

8
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Neither
Positive

Tery Nor Very
Positive positive/Negative Negative Negative Total

N . N

Specific Attitudes of Vari-_,uo

Groups

Couts.5 e..Ung 4 eitViCeS pitovi,:ed
to 4 tudeas

. attitude o6 :,students

. attitude %o6 othut

Utepo- sttior o5
Ite 6

. att-ctude o6 teache,to

. attitude o 6 o.tile.'t

Adequacy c.6 space icy t supra

. attitude o6 teacheit.5

. attitude o6 otheit

E64e.ctivey.2,5.5 c4 t;:e
06 suppctt 6a cx-e.t,c e,s kle

gkaele c,i!

. attitude uti teacheA5
attitude o4 otheA ta

'Adequacy o6 the tectgani2o.t..4c.,1
e6 adinuzi_s t.tat.c
meet.inj eed.s

attitude' o f otheA.

E66ectixe otaa,N.L.a.t.«.1kt
tapping ad/NO:CS t(

keispoitzib ti es

atti.tudc c6 c t,.

Stabi and adrIcaLsMIz'AvL

ta4k5 (irctudinq ja1A.SJ
tions1 WIC de CPCd

. attLtude o6 teacite,

. attitude c6 o the t

ta.*5 .

sta 6 a.

eta66y

6.

6 to 6.

oven-

ta 6 6.

L-

\

s 66.

4

5

4

4

5

5

5

3

5

'3

bN.
14'

3

14

3

3

3

3

4

2

5_

1

8

8

8

8

8

8

8

8

r

1U



. Neither

Positive .

Very Nor . Very ,

Positive Positive Negative Negative Ne6tiVe, Total
N N N N N , N

Genera: oV Various
Gro_;vs

Genetat at/rosphcte (citmat,2

06 KI.1;3nai62, accottLtng to

4stuctent4 6

. teachets

oth.,t* ta'6 4

General att(i.`Ltde toward the

uotgankcation ran, accoutcng
to

. 4.tudent's 5 2

. teaehem 6

The 6e.e:Zimg oi
among

4t,Ildents 4 3

teachet6 - 5 .2

. 0:hut 6ta66 4 2

Gene,tai atmoso;:ete the Zunch-
'Loom, accondin tc

.students

teache/1-Sup v.c.sol,s

kitchen stay

Type o6 commutticatkcd ar()g

att. ,sta6i mcmbuts (c,-Ictd.(g

to

. tedchen.5

otAert staii

Additional eonr-lerIts

5 2

the followingcomments were made by external evaluation -team members; all comments were
supportive in nature.

Halls and Fuppprt,fadilities ate not filled with.Nanderers."
Impressed with the smJothness of the passing periods.

. The feeling tone in the building is positive.-
Teachers ani student, are very friendly.

Improved conduct and attitudes are evident.,

fi

8
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COMPARISON OF ME EXTERNAL VALUATION TEAM SURVEYS

OF NOVEMBER 1975 AND JANUARY 1976

Average scores We -re-ot:ained for each it on the twos (Nov ber and
January). The eragF scores wereicomputed by the arbitrary ass nt of
weightings to each response category:

Strbngly Agree (or !Very Positive) = 5 points
Agree (nr PositivQ) = 4 points

Neither Agree Nor flsagree (or
Neitner Positive Nor -;negative) = 3 points

Disatre (or Negative) = ,2! points

Strong!! Disagree (or Strongly
Negativ '=--1 point

The fre'ae-ny re_ris_ or each category was multiplied[by the weighting
t_ %h,'tategs,ry; tne sum of these proicts was the divided by the

-
nuitteT,Df eval,_Ition-team members who responded to the it , to obtain the
avera,:e s:-4.7e. The difft:ren2e between the average scores on the November 1975

-,and the Janiary-297,-: surveys 1/3.s computed; the difference was divided .by the
averAge.c_cr-f7,r Nove.:iber, to obtain the percent of change from November to

ti

It' follows that the more positive was the rating:;.
The following table alitqeates The :-,-ca1CUlations.

Average Score Percent of
November 1975 January 1976 Difference cpanke

-Obser.rati-)n cf

and 1,11;,1C2L17

The genetai tAtt/iiic_ gow cs smooth
,

a. tx the hates. 4.143 4.625 .!.482 -+11.6%

b. in -the 4stai.twell.6. 4.286 4.625 .339 7.9

Them appeats to be vt7ty atae
Dye/Lam:dug. 4.571 4.750. _ _176 a. + 3.9

ro.

Hotseptay (towctimW is at a
mieumum. . 3.714 4.500 .786 - +21.2

Thae i4 ample supewizion by

Atai6; -
4.000 4.750 .750 +18.8

Gene/tally, ktudenta seem to

'tweet otheAs duting passkng. 4.000 4.250 .250 + 6.3

Thae teems to be a eZaW,
camliottabee abnosphme among
,stelAcnts diALng passing.

- '
4,2_86 4.500



Obseryation of Halls, Stairw..!lls,

and Lunchro,:m (Contimit'

.

Stufients appeat to,hate am114.' time

f4 peas 6tom one class to anothet.

Haab ate cleated oi students at
.the .tardy belt. k

In the leunchkoom, theite appears to
be a mtnkmum 06 di-scrtine ptcb-

terns.

The ZunchAcom seems to haty a
neeaxed, comiontablelltmoThete.

.

Specific Attitu:P- f Groups

Counseling Setvus ptcvidd to
<students

a. attitUde o6' students

b. attitude o6 othet sta6'i

Disposition 06 dZscipeine letka,,e4

a. attitude oi teachet.s

b. attitudc o6 othet sta66'

Adcquact' c6 space 60t supOott''

6aciZitcs

a. arts tulle 06 tacheits

b. att0-,tdc ci cthct elzi6

E66ectiveness 07; tL2 oi

zuppott iacAt.ctts or,zt ..r-de levels

a. cLttitudc

b. attitude ci 3ta66

Adequacy oti

.adrun,i6t.4,7tcve tizst,s

needs

,+
attitardi: 06 otheit sta6t.

Average Score,
Difference

Percent of,
ChangeNovember 1975 Japua.ry 1976

4.600

3.600

4.500

3.750

,,

-.100

.150

- 2.2%

+ 4.2

4.000 N.A.*

4.333 N.A.* s

s

0

3.833 4.500 .667 +17.4

4.143 4.500 .357 + 8.6

ti

4.143 4.000 --.143 - 3.4

4143 4.625 .482 +11.6

4,.167 4,50o ,.333 + 8.0

4.000 4.571 .571 +14.3

4.286 4.625 .339 7.9

3.857 4.000 .143 + 3.7

4:143 5.625 i.4824 +35.8

+:
*Data w rc,not available .

IThit., i em h-ii six possible responses; thus 'the weighting ranges from,1 (negative) to

6 (positive).

106

f



Specific Attitudes of Vi,..ious

GroupL. (Continued)

E66ective oty;)i.tz,z..t4op.

Lapping admcK,Gstitltkiie

44,sponsi

attitude o6 °them. ,sti,-.661.

)z=

Stapp and administ,taIi:ve

(inc2u4ng jutt4,1c,Itcon4) ate
de6ined cicatO

a. attitude o, teachuts

b. attitude o6 otheA 6t>t4,p'

Genei;a1 Attitm. routs'

Gelivta atmesphenc .(ctimate o6
KunzmUteit, accofrld,uig to

a. 4tudent4,

b. tedchefts

c. othek 4ta66

Jt

o
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Average Score Pcrlent of
November 1275 Janudry1976 Difference Chtnge

3.714

4.167

4.286

4.000

Genetae attAlcude towatr: 'h e.olgan:

izatianpian; aecotain tL

a. tudents 4.000

6.' teache,ts . '' \' 4.286

The. 6eet,i.ng ep p,ti.eit,ittt,ess among, -,

a. 4tudents 4.000

b. teacheiLs 4.143

c. other sta66 4.000

Gerfeut aAlosphete cat tie nchtoc/m,
according to

a. 4tudootb , 3.750

b, teache,t-supc,tvt:4 is 3.667,

c. kitchen 4ta66 3.500

Type o6 communicatio among att
4ta64 membcts, acco dtng to

a. teache,1.6 4.118,

b. other 6ta66
i

3.667

Data wcrtnut ava 'able
This item has si responses; tniis the weighting, rages frOm 1-(negative) to
6(positiv).

GI

N

.

'

>

...

.5 . 250

:
5.500

5:375

4.857

4.750

4.506

I.

4. 7

4.5:T1

'44714

4.667

N.A.*

N.A.*

N.A:*

4.750

4.000

.

,

,

6

,

1.536.

1:006

: 375;

..690

.464

.500.
t ,

.714

.571

.571

571

.667

,

.607

.333

t

.

,

.

:,
.

'

7

'4,41.3%

+22.2

+ T.51

+14.3

+13.8
.
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Observatif-n of Pa1111.

011 almos': 411 it-m.;*err

bc.twy2,, ry

ample timy
difference of
review the timl%t.-

Siecific

The high. t ;*cents
each of these
tion. 'in4icft..

was a,:;:lijht

toward' rho

differ f ,c1Ly

,this

Impleted

ember 1975
%t ,of chang

c one clan
.2,-tenth of

.%e passin

7

SUMMARY ,

and Lunchro6

the observers-, there was aositive percent'
d January 1976. The one exception was the
(-2.2%) regarding,students appearing to have

to another. Although this represents a
core point administrators may wish to
riods.

IOUS irro

91

t :hangeI (+22.2% to 41.3%) occurred in this category;
is related to the administrative aspects of the reorganiza-
aptance of the adtintstrative aspects. The one exception

r.:ent of change (-3.4%) regarding the attitude of teachers.
Df diSeipline referrals. Even thoUgh this represents
43 of nne score point, administrators may Wish to review

ti

General At;Atude:,; cf 7,riou Groups
.

On all cater o: f.mpleted by the observers, there was a positive Tercent
of change. 'These :-Dvered the general atmosphere (climate), the general

attituJc toward =I ,--re'rgahization.ylan, the feeling of friendliness, and the
ty-f)e of cln.1,1_1,:. .r.on,; all ataff members.

ti

4

*DU,A evriluaLion 'am members did hp
.

1970 n. , J

r.

0

;visit41sit the lunchroom during their January_

'1
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DENVER PUBLIC SCHOOLS

KUNSMILLER JUNIOR HIGH SCHOOL

ANALYSIS'OF THE EXTERNAL ;EVALUATION TEAM SURVEY

March 19'6

,/ q,s

On March 3, l936,, a five- member evaluation team visited Kunsmiller Junior High
Schocl the erfp;:ts, if any, of thl admini"ative reorganizavion by
grade lekrel. i-ach memter completed a survOy fori6 the results are presented
below.

Neither
Agree

,Strongly Nor Strongly
. Agree Agree _Disagree Disagree Disagree Total

92

Observa7...cn of

2

3

3

1

4

N

2

2

2

14

1

2

1

--StairwelLs,

The genetal. g_ow cs
'Smooth

. in the halis

in the 4taLweLe_s.

There arpeaA4 to be L, et! tctie
oveltrAckding.

Hok4eptay Z4 at a
minimum.

There 4 ample St423',.v.c4ion by

4ta66.

Genetatty, 4tuderts bier to
Ae4pect cane,; du-

There 4eems to a taaxed,
comiottab2e atmo5r;cw amcng
4tudent.s c1,14_dg 1:,155

St-Udell-a appear

.Lane- .to pa44 6,tom (7,71 da44

to anothz....

KatUate cimted oi 4tudents
at the tz_utaibai. -

J.1In the tunchtoem,'
t.,,x,te agpeau

to be a minimum oi d "Oane
ptobleol.;. - 1 4* 5

;life turfehAcorn 4eems to have a .

Acta-zed, :com6ottipte atmospheti: 1 5
',..

3

13

5

1

2

5

5

5

5
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93
neither
Positive

Very ,Nor Very
Positive Positive Negative Negative Negative', Total

'N

Specific At`_:-,Ides of Vari,-,Is

Gr is

Coun4ding setvice.6 p4ovide4
to .6tuder.ts

. a,ttri.t:td2 oS 4 tudents 2 2

. attitude o6 oheit sta66

Dizpos.ition Q6 ctizci.p.Une
ke6mtai.4'

attttOe c5 S?ffP hetz

t

3

3'

2

2

5

5
.

. a.t.titude o6 other. Sta. 1 5

Adequacy c76 space jot t.uppo,ct
6ard.A.ttgz

. attitude o6 teachem 2 3 5

. 4.titade o6 othet 4t:466 2 3 5

66ectiv s b6 the piaceirc t`.

6 zuppe'lt neit
gitade ieveks

attitude e 6 te_ache,t_s
. attitude a6 othe,t sta66

Adequacy o5 the itutganizati.in
o6 ta.sk,s 6o".
meetA:ng needs

. aaitide ot.'heir sta66

E66ective ctga):424,-t.s.t÷t
Lapping athrtiect2.etat."

attitude oi sa66,

Sta.66 and admtnatatAie
,tacks kliceud4..ng jut,....saci.:-
tior..$) ate dcitned cze1z.71y

. tatjtude o6 teathets

. attitude 96 other s tiz66

3 2

3 2

000

1

14 1

0

-5
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Neither
Positive

Very Nor: Very
Positive Positive Negative -Negative 'Negative Total

! 3 ,
y N

Genetze _Itcmatel

Kunzruitet, acc-,Ang to

. stuao:ts 2 3

teaciFeAs 4, 1

cthet s tw L 5

GeneAtzi att,ta tne

Pteo,t4z4x:r,tc2,:

accond

. students 2 3 ' 5

5

5

5

teachc:',4

The of 6tteAdaile.ts'
among

4tddeAts

tertchiA'4

. ote,t sta6

Gene :-Z atmos"phete the 61nchl
acco,42,vg

students

. teachet:-44 tv,..5otz

kitchen 4.tati6

Type o6 communkcaton ametle

at .sta66 ,rembets
to

. teachet4

others sta66

f

5

1 4
.

4. 1

14 1

1

I

14

5

14

2

1

5

5

5

5

5

: .5

2

1
. 5.

5

.10



4additional.Comments

I
The fouowinl comments were made by external evaluation team iembers; all
comments were .74.pertive in nature. Multiple responses are indicated in
liarentieses.

. Thg'general attitude is positive and relaxed. (2)

The plan.appears to be working well.' (2)

. Teachers, counseltrvs; and administYators can get to know students
well. -

. Teachers are pleased with the support they receive from staff members.

AdministratOrs have positive feelings about the plan.

DisbusSions indicate that staff members are working well together.

Thcse --vhb were doubt,ful are now feeling positiVely about the plan. -

COMPARISON OF TEE EXTERNAL EVALUATION TEAM SURVEYS

OF NOVEMBER 1975, JANUARY 1976, AND MARCH 1976

Average scores were' obtained for each it on t three surveys (November,.
January, and Marc:). The average scores were computed by the arbitrary assign-
ment of weightings to each fesponse category:

Strongly Agree (or Very Positive) '5 point6

Agree (or Positive) = 4 points
Neither Agree Nor Disagree (or

'-----=-,Neither Positive Nor Negative) = 3 points
Disaeee--(or Negative) 7.-=r2 points

Strongly Disagree (or Strongly 4

Negative) = 1 point

A

The frecl-ency of response for each.category was multiplied by the Weighting
assigned tt, tne category; the sum of these products wasthen divided by the
number cf evaluat,,,n team members who responded to the item, to obtain the
average scorn. ene difference was found between the average scores On each
survey; this .,if(f,e,rece was divided by the average score for- November, to
obtain the perc.-t OI change from November to March,"nd by thefirierageacoree--
for...January, '3 obtain the percent of change from January to March.

It follies t:.at the higher the average score, the more positive'was the rating.
Tne table tnat follows delineates these calc ins.

'-

112



4:
4

g
e
 
S
c
o
c
e

D
i
f
f
e
r
e
n
c
e

P
e
r
c
e
n
t
 
o
f
 
C
h
a
n
g
e

N
o
v
e
m
b
 
r

a
n
u
a
r
y
\

M
a
r
c
h
_

N
o
v
e
m
b
e
r

J
a
n
u
a
r
y

N
o
v
e
m
b
e
r

J
a
n
u
a
r
y

1
5

6
\
 
1
9
7
6

t
o
 
M
l
i
r
c
h

t
o
 
M
a
r
c
h

t
o
 
M
a
r
c
h

t
o
 
M
a
r
c
h

O
b
s
e

a
t
i
o
t
i
 
o
f
 
H
a
l
l
s
a
_
S
t
a
i
r
w
e
l
l
i
f
,

a
n

L
u
n
c
h
r
o
o
m
.

.

T
h
e
 
g
e
n
e
'
u
t
 
S
k
a
6
6
i
c
 
i
c
t
o
w
 
i
s
 
4
m
o
o
t
h

i
n
 
t
h
e
 
h
a
t
t
a
.

4
.
1
4
3

4
.
6
2
5

4
.
0
0

b
.

i
n
 
t
h
e
 
o
t
a
i
A
m
e
t
t
e
:

-
.
4
.
2
8
6
 
'

4
.
6
2
5

4
.
6
0
0

T
 
e
t
e
 
a
r
p
e
a
t
.
6
 
t
o
 
b
e
 
J
e
r
r
y
 
t
i
t
t
i
e
-

o
 
e
t
e
t
o
w
d
i
n
g
.

o
k
A
e
p
t
a
y
 
(
t
o
w
d
i
n
c
a
o
l
 
.
i
.
e
 
'
a
t
 
a

6
1
-
i
n
n
u
n
.
-

\

i
T
h
e
t
e
 
A
A
 
a
m
p
l
e
 
A
U
p
e
k
v
i
4
i
o
n
 
b
y

/
-
.

I
.
"
 
1
 
A
t
a
l
i
6
.

,
.

.
o
.
J
.
/

C
)
'

t
e
n
e
k
a
t
t
y
,
 
A

f
o
s
t
a
 
4
s
e
e
m
 
t
o
'

,
.
.

/
t
e
o
p
e
t
 
o
t
h

d
u
/
z
i
n
g
 
p
a
A
a
i
n
g
.

f
T
h
y

i
c
o

e
 
4
s
e
e
m
s
 
t
o
 
b
e
 
a
 
k
e
t
a
x
e
d
,

l
i
o
k
t
a
b
t
e
 
a
t
m
o
o
p
h
e
k
t
,
a
m
o
n
g

e
n
t
e
 
d
a
k
.
i
n
g
 
p
a
A
e
i
n
g
.

4
.
5
7
1

4
.
7
5
0

4
.
6
0
0

3
.
7
1
4
,

4
.
5
0
6

4
.
2
0
0

4
.
6
0
0

4
.
7
5
0

4
.
.
8
0
0

4
.
0
6
0

4
.
2
5
0

14
.6

0o

4
.
2
8
6

4
.
5
0
0

4
.
8
0
0

S
t
u
d
e
n
t

a
p
p
e
a
l
t
o
 
h
a
v
e
 
a
m
p
l
e
 
t
i
m
e

t
o
 
p
a
S
4
 
p
o
m
 
°
W
e
 
c
t
a
A
e
 
.
t
o
 
a
n
o
t
h
e
k
.

4
.
6
0
0

4
.
5
0
0

.
5
.
'
0
0
0

H
a
t
t
 
a
k
e
 
e
t
e
a
k
e
d
 
o
f
f
 
A
t
u
d
e
n
t
o
 
a
t

t
h
e
 
t
a
k
d
y
 
b
e
l
t
.

v
.
,

3
.
6
0
0

3
.
7
5
0

4
.
2
0
0

+
0
.
0
5
7
:

-
0
.
4
2
5

+
0
.
3
1
4

-
0
.
0
2
5

+
0
.
0
2
9

-
0
.
1
5

+
0
.
4
8
6

-
0
.
3
6
0

+
o
.
8
0
0

+
0
.
0
5
0

-
:
'

+
0
.
6
0
0

+
0
.
3
5
0

4

+
0
.
5
1
4

+
0
.
3
0
0

+
0
.
4
0
0

+
0
.
5
0
0

+
0
.
6
0
0

+
0
.
4
5
0

+
 
1
.
4
%

-
9
.
2
%

+
 
7
.
3

-
 
6
.
8

w

+
 
0
.
6

-
 
3
.
2

+
1
3
.
1
-

-
 
6
.
7

+
 
0
.
2

+
 
1
.
1

+
1
5
.
0

+
 
8
.
2

+
1
2
.
0

+
 
6
.
7

4
.
.
.
0
1
1
.

+
 
8
.
7

+
1
1
.
1

+
1
6
.
7

+
1
2
.
0
'

,
1

\
I
n
 
t
h
e
 
t
u
n
c
h
k
o
o
m
,
 
t
h
e
k
e
-
a
p
p
e
a
k
4

\
t
o
 
b
e
 
a
 
m
i
n
i
m
u
m
 
o
6
 
d
i
4
c
i
p
t
i
n
e

\
.
:

.
4
-

:
7

p
k
o
b
t
e
m
4
.

4
.
0
0
0

N
.
R
.
*

4
.
2
0
0

+
o

0
-

+
 
5
.
0

-
-
'

T
h
e
 
L
u
n
c
h
r
o
o
m
 
A
e
A
m
A
 
.
t
o
 
h
a
v
e
 
a

,

A
e
t
a
x
e
d
,
 
c
o
m
t
i
o
A
t
a
b
t
e
 
d
t
m
o
o
h
e
r
t
e
o
.

i
4
.
3
3
3

N
.
R
.
*

4
.
2
0
0

-
0
.
1
3
\

-
-
 
3
.
1

-
c

.
*

.
-
.
1
1
1
p
e
r
e
 
y
o
r
e
 
n
o
 
r
q
a
p
o
n
s
e
s
'
(
N
.
R
.
)
 
t
o
 
t
h
i
s
 
i
t
e
m
.

P

IN
%



S
p
e
c
i
f
i
c
 
A
t
t
i
t
u
d
e
s
 
o
f
 
V
a
r
i
o
u
s
 
G
r
o
u
p
s

C
o
u
n
e
e
t
i
n
g
 
S
e
A
v
i
c
e
4
 
p
t
o
v
d
e
d
 
t
o

.
s
t
u
d
e
n
t
s

a
.

a
t
t
i
t
u
d
e
 
o
6
 
s
t
u
d
e
n
i
A

b
.

a
t
t
i
t
u
d
e
 
o
6
 
o
t
h
e
r
 
4
a
6
6
4
'

V
i
o
u
,
s
i
t
i
o
n
 
0
6
 
A
i
A
c
i
p
t
i
n
e
 
t
e
6
e
A
a
t
.
.
.
6

a
.

a
t
t
i
t
u
d
e
'
o
6
 
t
e
a
e
h
e
t
s
.

b
.

a
t
t
i
t
u
d
e
 
o
6
 
o
t
h
e
r
.
 
4
4
-
6

A
d
e
q
u
a
c
y
 
-
'
o
6
 
a
p
a
c
e
 
b
o
n
.
 
a
U
p
p
o
n
t

6
a
c
i
t
i
t
i
e
4
.

-

a
.

a
t
t
i
t
u
d
e
 
o
6
 
t
e
a
c
h
e
u

4
-
1
6

6
:
 
a
t
t
i
t
u
d
e

o
6
 
o
t
h
e
t
 
a
t
a
.
6
6

0
4
.

0
4
'

M
e
c
t
i
v
e
n
e
4
4
-
o
6
 
t
h
e
p
t
a
c
e
m
e
n
t
 
o
6

u
p
p
a
t
 
6
a
c
i
t
i
t
i
e
A
 
n
e
a
t
 
g
t
a
d
e
 
t
e
v
e
t
4

`

a
.

a
t
t
i
t
u
d
e
 
a
6
 
.
t
e
a
c
h
e
'

b
.

a
t
t
i
t
u
d
e
 
o
6
 
o
t
h
t
r
a
 
s
t
a
6
6

A
d
e
q
u
a
c
y
 
o
6
 
t
h
e
 
n
e
p
t
g
a
n
a
g
t
i
o
n
v
o
i

a
d
m
n
i
A
t
k
a
t
i
v
e
 
t
a
6
k
4

bo
n 

71
re

ex
iri

g
m
a
d
e

a
t
t
i
t
u
d
e
 
.
o
6
 
o
t
h
e
r
:
 
e
t
a
6
6
.

M
e
c
t
i
v
e
 
o
m
a
n
i
z
t
t
i
o
n
 
0
6
 
0
0
4
.
-

t
a
p
p
l
i
A
9
 
0
4
1
*
4
1
4
.
4
4
2
4
t
i
V
e

t
e
s
p
o
n
a
i
b
i
t
k
t
a
i
'

a
t
t
i
t
u
d
e
 
o
6
 
o
t
h
e
t
 
A
t
a
6
6

A
v
e
r
a
g
e
-
S
c
o
r
e

D
i
f
f
e
r
e
n
c
e

P
e
i

o
f
 
(
7
h
r
i
g
e
,

N
o
v
e
m
b
e
r

J
a
n
t
4
:
5
r
Y

M
a
r
c
h

N
o
v
e
m
b
e
r

J
a
h
r
y

N
)
v
e
m
b
(
T

J
a
p
u
a
r
y

1
9
7
5

1
9
7
6
:

1
9
7
6

t
o
 
M
a
r
c
h

t
o
 
M
a
r
c
h

t
o
 
M
a
r
c
h

t
o
 
M
a
r
c
h

3
.
8
3
3

4
.
5
0
0

4
.
5
o
o
,

+
0
.
6
6
7

0
.
0
0
0

+
1
7
.
4
%

0
.
0
%

4
.
1
4
3

4
.
5
0
0

4
.
6
0
0

+
0
.
4
5
7

+
0
.
1
0
0

+
1
1
.
o

+
 
2
.
2

4
.
1
4
3

4
.
0
0
0

4
.
6
0
0

+
0
.
4
5
7

+
0
.
6
0
0

+
1
1
.
0

1
1
5
.
0

,
.

4
.
1
4
3

4
.
6
2
5

4
.
8
0
0

+
0
.
6
5
7

,
+
0
.
1
7
5

+
1
5
.
9

+
 
3
.
8

"
i

"
1

4
.
1
6
7

4
.
5
0
0

4
.
4
0
0

+
0
.
2
3
3

-
0
.
1
0
0

+
 
5
.
6
-

-
 
5
.
2

4
.
0
0
0

4
.
5
7
1

4
.
4
0
0

+
0
.
4
0
0

-
0
.
1
7
/

+
 
0
.
1

-
 
3
.
7

s,

.

4
,
2
8
6

4
.
6
2
5

4
.
8
0
0

+
0
.
5
1
4

+
0
.
1
7
5

+
1
2
.
0

+
 
3
.
8

3
8
5
7

4
.
0
0
0

4
.
8
0
0

+
0
.
9
4
3

+
0
.
1
4
3

+
2
4
.
4

+
 
3
.
6

4
.
1
4
3

5
.
6
2
5

4
.
6
0
0

3
.
7
1
4

5
.
2
5
0

4
.
6
0
0

+
0
.
4
5
7

-
1
.
0
2
5

+
0
.
8
8
6

-
0
.
6
5
0

-

+
1
1
.
0

-
1
8
.
2

+
2
3
.
9

-
1
2
.
4



S
A
v
e
r
a
g
e
 
s
c
o
r
e

J
r
i
t
,
"
a
r
y

t
o
 
:
;
a
r
c
h

te
r 

','
%

o
f

Y
L
a
n
v
e

N
o
v
e
M
f
e
r

1
9
7
5

J
a
n
u
a
r
y

1
9
7
6

M
a
r
c
h

1
9
7
6

N
o
v
e
m
n
e
r

t
o
 
M
n
r
,
.
h

:
,
o
v
o
l
2
e
r

t
o
 
M
a
r

J
a
n
u
a
r
y

t
o
 
M
a
r
c
h

G
e
n
e
r
a
l
 
N
t
t
i
t
u
d
e
s
 
o
f
 
V
a
r
i
o
u
s
 
G
r
o
u
p
s

(
t
.
:
o
n
t
i
-
u
.
n
)

G
e
n
e
t
a
i
l
 
a
t
m
o
s
p
h
o
e

P
u
n
c
h
&
o
o
m
,

o
m
m
u
l
t
n
g
 
t
o

a
.

6
1
h
/
d
e
n
t
/
S
.

3
.
7
5
0

N
.
R
.
*

4
.
2
0
0

+
0.

45
0

+
1
2
.
0

b
.

t
e
a
c
h
e
a
-
s
u
p
e
k
v
i
z
o
t
s

3
.
6
6
7

4
.
6
0
0

+
0.

93
i

.
+
2
5
.
4

c
.

k
i
t
c
h
e
q
 
s
t
a
6
6

3
.
5
0
0

N
.
R
.
*

.
4
.
5
0
0

+
1
.
9
0
0

+
2
6
.
6

T
y
p
e
 
o
6
 
c
o
m
m
u
n
i
c
a
t
i
o
n
 
a
m
o
n
g
 
a
t
e

/7
--

A
t
a
6
6
 
m
e
m
b
e
u
,
 
a
c
c
o
u
t
i
n
g
 
t
o

a
.

t
e
a
c
h
e
u

_
4
.
1
4
3

4
.
7
5
0

4
.
8
0
0

+
0
.
6
5
7

+
0
.
0
5
0

+
1
5
.
9

+
 
1
.
1

b
.

o
t
h
e
t
 
A
t
a
.
6
1
5

3
.
6
6
7

4
.
0
0
0

5
.
0
0
0

+
1
.
3
3
3

+
1
.
0
0
0

+
3
6
.
4

+
2
5
.
0

00

*.
$

'
T
h
e
r
e
 
w
e
r
e
 
n
o

r
e
s
p
o
n
s
e
s
 
(
N
.
R
.
)
 
t
o
 
t
h
i
s
 
i
t
e
m
.



S
p
e
c
i
f
i
c
 
A
t
t
i
t
u
d
e
s
 
o
f
 
V
a
r
i
o
u
s
 
G
r
o
u
p
s

(
C
o
n
t
i
n
u
e
d
)

S
t
a
W
a
n
d
 
a
d
m
i
n
i
a
k
a
t
i
v
e
 
t
a
6
k
4

(
i
n
c
t
u
d
i
n
g
 
j
u
i
c
i
A
d
i
c
t
i
o
n
A
)
 
s
i
t
e

d
e
s
i
i
n
e
d
 
e
t
e
a
k
t
y

a
.

a
t
t
i
t
u
d
e
 
o
t
i
 
t
e
a
c
h
e
u

b
.

a
t
t
i
t
u
d
e
 
o
t
i
 
o
t
h
e
r
.
 
A
i
a
b
i

G
e
n
u
w
l
 
a
t
m
o
m
o
h
e
k
e
.
(
e
t
i
m
a
t
e
)

o
i

K
u
h
a
m
i
t
t
e
k
,
 
a
c
e
o
4
d
i
n
g
 
t
o

1
.
.
.

a
.

e
t
u
l
i
t
t
_
-
-
-
-

b
.

b
u
m
 
e
l
a

F
a
'

C
n

a
.

o
t
h
m
.
 
4
.
t
a
6

6

G
e
n
e
u
t
t
 
a
t
t
i
t
u
d
e
 
t
o
n
t
v
c
d
 
.
t
h
e

m
o
k
g
a
n
i
z
a
t
i
o
n
 
p
l
a
n
,
 
a
e
c
o
h
d
i
n
g
 
.
t
o

a
.

e
t
u
d
e
n
t
4

b
.

t
e
a
c
h
e
k
4

T
h
e
 
i
e
e
t
i
n
g

c:
16

ic
la

en
d.

.ti
ne

A
s
a
m
o
n
g
'

a
.

A
t
u
d
e
n
t
s

b
.

t
e
a
c
h
e
m

c
.

o
t
h
e
k
 
A
t
a
i
c
i

A
v
e
r
a
g
e
 
S
c
o
r
e

D
i
f
f
e
r
e
n
c
e

P
e
r
c
e
n
t
 
o
f
 
C
h
a
n
g
e

N
o
v
e
m
b
e
r

J
a
n
u
a
r
y

M
a
r
c
h

N
o
v
e
m
b
e
r

J
a
n
u
a
r
y

N
o
v
e
m
b
e
r

J
a
n
u
a
k
y

1
9
7
5

1
9
7
6

1
9
7
6

t
o
 
M
a
r
c
h

t
o
 
M
a
r
c
h

t
o
 
M
a
r
c
h

t
o
 
M
a
r
c
h

O

4
.
5
0
0

5
.
0
0
0

4
,
1
6
7

4
.
2
8
6

4
.
0
0
0

4
.
0
0
0

4
.
2
8
6

4
.
0
0
0

4
.
1
4
3

4
.
0
0
0

,
5
.
5
0
0

5
.
3
7
5

4
.
8
5
7

4
.
7
5
o

4
.
5
0
0

4
.
7
1
4

4
.
8
5
7

4
.
5
7
1

4
.
7
1
4

4
.
6
6
7

-

4
.
8
0
0

4.
80

0

\

4.
40

0

4
.
8
0
o

5
.
0
0
0

1
.
4
0
0

5
.
5
0
0
/

4
.
2
0
0

4
.
8
0
0

4
-
8
0
0

+
0
.
3
0
0

-
0
.
7
0
0

+
 
6
.
7

-
0
.
2
0
0

-
0
.
5
7
5

-
 
4
.
o

,

+
0
.
2
3
3

-
0
.
4
5
7

+
 
5
-
.
-
6
%
-
-
-

+
0
.
5
1
4

+
0
,
0
5
0

+
1
2
.
0
-

-

+
1
.
0
0
0

+
0
.
5
0
0

+
2
5
.
0

*
0
.
4
0
0

-
0
.
3
1
4

+
1
0
.
0

+
1
.
2
1
4

+
0
.
6
4
3

+
2
8
.
3

+
0
.
2
0
0

-
0
.
3
7
1

+
 
5
.
0

+
0
.
6
5
7

+
0
.
0
8
6

+
1
5
.
9

+
0
.
8
0
0

+
0
.
1
3
3

+
2
0
.
0

-
1
2
.
7

-
1
0
.
7

-
 
9
.
4
%

+
 
1
.
1

+
1
1
.
1

-
 
6
.
7

+
1
3
.
2

-
 
8
.
1

I

+
 
1
.
8

-
 
+
 
2
.
8



- 9 -

SUMMARY

Observation of Halls, Stairwells, and Lunchroom

On all items completed by the, external obseriers, there vas a positive
percent of change between November 1975 and March 1976. This was not t e
case in a comparison of percent of change between January 1976 and Marc 1976;
in four of the nine items to which observers respondadi there was a neg ive
percent of change, varying from -3.2 to -9.2 percent' Three evaluation eam
members were absent during the March 1976 visitation.. .It is possiple that
their ratings would have changed the negative to a positive percent of change;
it is noted that on the March 1976.survey, only two responses were neutral,
ngne was negatiire, and all the rest were positive.

100

Specific Attitudes of Various Groups

On all items, there was a positive percent of change. from November 1975 to
March 1976. Between January. 1976 and March 1976, there was a positive

percent of change in five items, no change in one item, and a negative
percent of change in five -ite9s. It is noted that no neutral or negative
responses were recorded in this section, on the March 1976 survey.

General Attitudes of Various Groups

/ On all items,.there was a positive percent/6f change from November 191V
to March 1976. Between January 1976 and March 1976, there was a positrive
percent of change in seven items, and a negdtive percent of change in ee

-,items. There were no neutral or negative responses recorded.on the Mar h
1976 surrey:

.

:\

ti

a,
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PUBIIC SCHOOLS - KUJSMILLER JUNIOR HIGH SCHOOL

STUDENT twiNioN SURVEY

MARCH, 1976

Dealt ,Student,

We are anxious to know how you feel' about this past school year. Your-responaes to,the fo lowing survey will help lit to plan for an even better
'experience next ye r.

** * * * * * **

erections: Plea e fill in therequested information in the space provided
or 'ircle the number opposite- the best response. Example:1 1.

. Do yoU feel you learned-as much as you expected to
learn in y t classes this year?

If you a tended Kunsmiller last year do you feel
this aeh o year was better for you?

.

-D
Do you like the idea'Of rewarding good behavior
with special assemblies, treats, excursioas,''etc.?

Were you comfortable going to school with students
of other ethnic backgrounds this, year?

Did you participate in any activities that made
you eel good about Kunsmiller thts year?

Do y u feel there was enough school spirit created
by mpeci#1 spirit day activities?

/
41

Did,you feel you could get extra help with lessons
from your teachers when you needed it?

.

.4

118

Yes

No-
.

No Opinion
.

1

-- 3

,

of responsem

64.2

25.9
9.9-

Yes
39.8

1No ..A2 5,1
No Opinion 3 45.1

'

Yes 1 75.9
No 2 10.3
No Opinion; 3 13.8

Yes 1 ,63.5
No 2 14.8
No Opinipn 3 ?1:7

Yes 1 44.0
No 2 3q.8
No Opinion 3 .2

Yes 1 32.2
No 2. 42.9
No Opinion 3 24.9

Yes 1 62.7
No 2 ', 24.4'
No Opinion: 3. 12.9
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Ai. Did y* get along with students from other ethnic

a

9. Do you feel you could get help when
from, adults at Kunsmiller?

If so, check those who helped you.

Teachers.
Advisors 15.b
Counselors 51.5,

' Aides 7.5
Nurse , 184?

10. Do you feel there were enqugh assemblies?

liou needed it

,

-Social Worker i1.9
Grade Level -
Administrators '10.7'
Principal 10.7

11, Have, you been able to make, friends with students
from other ethnic backgrounds?

4

12. Do you feel a loyalty to' KunYmiller as your
schoolt.

13. Did you ever ,feel afraid to come to school
this year?

.If'yes,'why

14. 'Do you think the rules of behavior are:

see attached list

15. Do you feel the tardy policies are:

16. What I like most about Kumemiller this year:

102

% of response.

Yes 70.3 1.

No 2 14.8
No Opinion 3 14.9

Yes 1 66.2
No r2' 16.3
No Opinion 3 17.5

Yes , r 14.2
No 2 79.0
No Opitiion 3 ' 6.8

Yes 1 84.6,
No 2 8.3'
No Opinion 3 7.1

Yes 1 40.4'
No
No Opinion 28.1-

Yes , 1 16.74 /'

No, 2 74°.9

No Opinion 3 8.4

Too strict 1 13:9
Not strict enough 17.5
About right 3 58.6

'Fair 1 4o.b
Not fair .2 29.8
NO Opinion '3 30.2

see attached list

17. What.I dislike most about Kuns01k.miller this year: attiv:hid

I

18. This year I ,have used a bus to (check one or more):

come to.sChool daily,

attend. club 'activities

13_o to Balaret
59-.4, go on class excursions.

2744 Never used

"

119
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/ 19. 'My feelinge about school buses are:

105

g'of response
Good 1 24.9

,.11ad 2 25.7
-No Opinion

3 49.4
*20. The time spent riding buses was more pleasant

this year than last year: . .

Yes
I No

No Opiniori

\

/
-21. Were you happier last year with School?

1 13.0
2 17.3
3 69.7 -

Yes
1 26.9

No 2 43.7
.No Opinion-

3 Z9.4
. ,22. Do you think the organization of the building

by grade level as helpecto make Kunsmiller
.

a better scho
. 'Yes

Ncr%.zi

.-W0pinion
23. I found it convenient to get help,when needed

:
froM the grade Jebel office.

, r

Nd

No Opinibn

4

4

. .

-", 452.91. "4,
2 ;..,2?7-.. ,,

-

2 -;:tr
?9,9'

..*

i.
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,Addendum to Student PtAr*q.,

-item 13 so, - why"?, 'ft

`-(7).-:
/some, Iiie4ii.lca20 (9).iwiescidor- (4)

' ; " .
,

mock rOspondenta),
; J.

4.,

sue' .
- . .

tern w'.- -syipak,- 3, ii44iitinds Irhq;:r,'tSt.s.tetl, ler tres or more,regporittentS)
. ' . A.1,, - r'' . .k -,. 'It

,4

. .A.0 ". 4 ,;:. ,,` ; .
,.1Epl'c classed ,(134). .-4_-... ,... . -

sgme.-bAdhere ,t24.) -I, ":--,
. .

gym. ',classes. (-I2.)' ,-

excursions and s'..c:Ciiii,,iE;ss."(1.) -'' - .
scier1.44 (7) '. .- .,,,', ,, ,- .. -
friends ,1 made *(2).f.2. :

..'

,-...,, - : ..,,
,.
'

some :,614spes ( . ;`:"--
-.,ssepa'ra'teg1/4le

1 leieli flh42
.

. (6) . .
choi.ee of classes. (4)4 .: ,,

concerts and assemblies
- (3)

,Top Dog progrsems (3)
.., candy ..sales (3) l J4

Jr *,

f
Item - What I dislike qicist, etc. ,Stated by three or more respondents),

3
c. -. g

.

some teacherb (30)

xot enough assemblieti (19
no enough' activities (3)

some kids (4),

lunchrobm (5)
no free time , (11 )

nurse (4),

Aft

121
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Le it pai-4nt:

Kunsm.Lller 4)..nioe.High School wishes to know your opinions regarding
cl,rt'lin,;:matter'S related to the educational-programs at,Kunsmiller. Would y6u help

CoMpletiletBe following gestiionnairel Please return the completed survey,
In -.ho, crwelope provided, by Apill 30, 1976 Thankflyou for your assistance.

.

JATArkM PUBLIC -SCHOOLS

Kunsmiller Junior High SChsdol'

.

PARNT SUBVEY-

Aprilf1976

-441.mr..0 105

t
4

Ptiase encitctethe numetat opposite the appuptiate tesponse.
yoe4-have mote than one chitd at Kunsmitt.a, ptease amulet att ,4tems

tetms ot; yout youn4est chitd.

level of zpur yourigest kun4hiller child:
0

e you aware'that thrt!,As a community School
Ikunsmiller?

taken any y s,,s at the Kunsmillei,
chool?

. !to

frade7
grade 8 t

grade 9

yes

-' no

yec. - 1

no 2 ,

mar:. orethe community' . yes 1

!re n*.ure? no 2
undeeia4d

in which you would be interested:,

2

3

1.
-,2

Please

,

mmuniEy school classes

111

Are joutaware (f7:tne new organizational p4n,
abed the hole plan, at KunstIllerT

a.. if ".yes," lease 4nswer the remainder
of. the questIons.

b. If "no," gleave skip to item No.

Thank'you. D.

no
144

2

Over

( 122



tam

T. To what extent has the house

nelpea to improve communicairn btweeri
pupils and staff?

In general, what is your attitude about ,

the chew house plan at Kunsmiller'this
year?

9. To what extent has there been an improve-
ment, this year,' in accessibility of
the grade level administrators?

14.* Row ,.!iould you describe the getieral /

reaction of your youngest Iciunamiller
child to school this year?

Am Haw would you describe the general
7 resetion'of this same child to Kunamiller

last year?

.
0

12. Tt what extent have the educational ,

offerings at Kunsmiller been improved
this ye1r, when compared to'last yearl

?

13. To- Oat extant does4ibur youngeld
- Kunsmiller chifd'feel safe and secure

vhile he/stie is in school this year?

- .

rea'

somewnat

not at all

:: :pinion

1

2

4'
very positive

dr
yositivei

1

-neither -positive,

nor negative
negative

3

yery cecative 5
.10 or

re-it

6

soar. w nat 2

3
z riot a' all LI

DpiLlon- 5
4.

very positive 1

postive,
neither positive

2

.nor negative,' 3

a

negative
very negative.

nc opinion

very positive
postive

neither positive
nor negative

negative
very negative
no opinion

great

_somewhat

little

V

C

6-

1

I.

.

4

not at all
no opinion

my child_Was not
at Kunsmiller.-
last-yeee--__

greatsit
,

nbt at jai
no r'pinion

5:

6

1 _

112.
3
14-



14. To what extent dDes your youhgest Kunsmiller

child feel that scaool is a friendly place?

-15. Last year, pupils.vere on an extended-day
schedule:

Grades 7-and 6

8:30 a.m. to 130 p.m.

.;race 9

7:15 a.m. to I 5

.1'ha ".. are your feelings about the changes,
ris year, in the school day, compared to
las*. year?

:IE. Ir. general, discipline at Kunsmiller has
been 2:).)-1 *nis year.

In general, discipline at Kunaniller in
.197.4-1975 its good.

a

'is. If your youngest Kunsmiller child is in
seventh grade, how would you rate. the
orientation .p-4;rezn.

_

4riengt as you see in the new

great

somewhat.
little
not at

no opin

107

ft rongly approve
'MIL rove

neither approve
nor ,disapprove

disapprove
strongly disapprove
I do not know ,'

my child was not
at Kunmailler
last year

4

'
2
3

5.

1
2'

3

3
6

7.

strongly agree 1
agree 2
neither agree nor

disagree
disagree
strongly disagree
no opinion '

strongly agree
,agree 2
*either wee nor

disagree
disagree 4
strongly disagree 5
no opinion 6

-nrchild was not
at Kunsniller
last. year

vef4 satisfactory 1

satisfactory 2
neither satisfactory *

nor,unsatisfactdry 3
'unsatisfactory . 4

very unsatisfactory.:' 5'
no opinion

3

5
6

3

holte plan at Kunsmiller?'

24

' .

. ' 4

Tl

over
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108

/

20. What ;:eaki.esses do ycu see-in the new muse plan at k.nsmaller?

$44

. .

21 Addltlonal comdents:

ti
1

I
;.4

-

t
a

4si

A

lk'

. I

r-
11,

4
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DENVER PUBLIC SCHOOLS
Division of Education

Department Of Development and Evaluation

KUNSMILLER PARENT SURVEY ON-THE

ADMINISTRATIVE

May 1976

109

At the request of personnel at Kunsmiller Junior igh School, the Department of
.Development and Evaluation ithilyed surveys of p t'tudes regarding the
adminisirative'reorganilation by grade level. Questionnaires were sent to 010.

, ,

parents selected by a scientific, randoM-selection. process; 49 were returned, a
16.3 percent response.

ABSTRACT OF SELECTED ACTIVITIES

One-fifth (20.8%) of the responding parents were aware Ofthe'organ-
izational plan, called the house plan:almost four-fifths (79,2C were
not aware of the plan.

Two-thirds (66.0%) of the responding parents described their youngest
child's reaction to Kunsmiller as positive or very positive; one of
eight (12.8 %) described it as negative; one of six (17.0%) described
it as neither positive nor negative.

. Slightly more than one-fourth of the responding parents (28.3%) thought
that the educational offerings at Kunsmiller had been improved this
year, when compared to last year; slightly less than one-third (30,4%) .

disagreed, about two-fifths (41.3%) had no opinion or did not have a
child at Kunsmiller the previous year,

. Almost two-thirds (65,9%) thought that their youngest Kunsmiller child
felt safe and secure in school; slightly over one-fourth (27.7%) responded
"little or not'at all."

. Over three-fifths (62.5%) reported that their Aildren felt that
Kunsmiller wasa friendly- *ace; over ti*ee-tenths (313%) .disagreed.

f

. More than one-third (36.2%) appkoved or strongly appro- ved of the current ,

changes in the school-starting and -ending times; approximately one of
twelve (8.5%) disapproved or strongly disapproved; over one-half-(55.3%)
bad a neutral response, no opiniOn, or-did not have a child at KunsmiU.er
the previous year,

4

. One-third (33.3%) of the respondents thought that discipline had been
good at Kunsmiller this'yearl one of seven respondents (14,3%) disagteed;
slightly over one-half (52,4%) gav a neutral reSponsp.or had no opinion.
''

. Slightly more than -one of seven respondents 0.3%) thought thi4t'discIpline ;
/

NILS good at kanstiller in1974-1975; slightly more than one of five (21.7 %)
disagreeds slightly less than one of _four '(23.9%) ere neutral; almost two :
of five (39.1%) had no opinion or did not have a child at gunsmillfr in'
1974-1975.

ft

,

126
-
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4..

Almost seven of ten respondents (69.6%) rated he setenth gradelorienta- ,

tion program as satisfactory or very satisfactOry; approximately one of
twelve (8.7%) rated it as unsatisfactory (none rated'it.as very,unsatis-
factory); slightly over one of five (21.7%) gave a neutral response or
had no opinion,

tfabt1 you":taken'any etasses.at
the KunAgittet community achOa?
(N =48)

Po you'ixtend:to make use oi
the' romMunity 411004 ptogiLant
in the...64440 0=47)

Ane goil,,awate oic the. 'new
odtgan4zatiofifat ptan, crated
tAt..4hoase plan ",, at KLIA4-

mittryt.? (N=48)

4

DETAILED ANALYSIS

. Yes

Yes - No 'Total

- 2 A

- 12.5% 87.5% 100.0%

Undecided Total

c319% 17.0% 51.1%

Zerk N. - Total

20,8dj 79.2%. 100.0%

s Not it No
Great SomeWhat .Little All Opinion Total

'To what extent= haz' the-"how .
e . . 1 -*

ptag" helped to imptove, eotanuiea7: 4

tion between pupa's and staig?
111=9) 33.3%, 33.3% -',33.3% 0.0% 0.0% 99.9%

, , 4
IA,

Neither
Very Positive , Veryso

Posi- Posi- Nor Nega- Nega- No
tive tive Negative tive tine Opinion Total

In lenenat, what pun.'
attitude about the neur
"house plan" at Kansitittelt.
thi yeant (N=9)

.

go, what extent-4ms thene...been
an ing:Plovegvit, thia yeitn. in
accessibitity o the grade
Levet admini...stnaton.s? (N=45)

e

e.

1.

.

22.2% 44.4% 33,3% 0.0% 0.0% 0,0 %. 99.9%

Not at No
Great Somewhat Little Al].' Opinion Total

8,9% 22.2% 11.1% 0.0% 57.8%

f 2 7



How would you de4c4ibe'the

gamut ntaction o6 your
young e4# Kun4mittek child -to
school thi4 yeah? (N.47)

How would you deaucibe the
genertat maction o6 -this

Amintatac-t"-
Z.44-L 00M ,(N .38)

/ a,

To what extent have the'

.educationat o662,44ngs at

04n4maten been improved
tAi4 gem, when corn/mud
to ta4t yeah? (B=461

To what extent dm you&
youngut Kunsmtten child
beet sa6e and zeeute white
heishe i4 in tehoot thi4

111-

Neither
Very . Positive Very
Posi- Posi- Nor Nega- Nega- No
ti_ ve tive Negatiye tive --ttve Opinion Total

14.9% 51,1% 1T,0% 1. 12,8%- 0.0% 4. 100.0%

5.3% 26.3% 13.1% 15.8% 7.9% 31.6%, 100.0%

Child Not

'at
Some- Not at No Kunsmiller

'Great what Little All Opinion Last Year Total

2.2% 26.1% 15.2% 15.2% 10.9% 30,4% 100.0%

Mot at No
Great Somewhat Little All Opinion Total

oak? (N=47) . 10,6% 55.3% 14.9% .12.8%

To what extent does youk,

younge4t Kunamittet child
Pet that school i4
6tiendty place? (N=48) 14.6% 47.9% 16.7% 14.6%

6.11%" 100.0%

6.2% 100.0%

Child
Neither Not at

Strong- owe Strong- I Kuns-
ly r ly Do miller

Ap- Dis- pis- Dis- Not Last
prove prom approve approve approve Know_ Year Total

What ate your 6eet2ng4
about the chan e4 thi4
yearc, in' e 4c oot day,

comported to ta4t yeat?
(N=47). 14.9%

N

21,3%

4

/7

.128

f.

2.1% ' 6.4% 4.3% 34.0% 100.0%



It geneut, disciptine
KunsmieZet has been

/good this yea/L. (N=42)

In genetat, disciptine
atkunsmitZet in 1974,
1975 was good. (N =46)

16 you& youngest Kunz-
mitteA child i4 in
seventh grade, how
Would you hate the
oAigntation Flgum?
(N=23) 8.7% 60.

- 4 -

Neither

Agree
Strongly Nor
Agree_ Agree Disagree

11.9% 21,4% 35.7%

Strong-
ly'

Agri Agee

Neither

Agree
Nor
Dis-

MESS

112

Strongly No
Disagree Disagree Opinion Total

9.5% 4,8% 16.7% 100.0%

Child
Not at

Strome- Kane--
ly No miller

Dis- Dis- Opin- Last
agres,A.ELTL ion Year Total

2,2% 13.1% 23.9% 15.2% 6.5% 8.7% 30.4% 100.0%

'Very
Satis-

factory

Neither
Satis-
factory
Nor . Very

Satis- Unsatis- Unsatis- Unsatis- No
factory factory factory factory Opinion Total

,

Comments

The following constitute a majority. of the comments to the various items listed.
Multiple responses are indicated in'parentheses.

-

Werue tist .the kinds .o6 community school classes in which you would
be intenested,

4.3% 8.7% 0.0% 17.4% 100.0%

Exercise (5)
Seeing (5)

Arts and Crafts (2)
Dance (2)
Gourmet Cooking,(2)
Social Studies (2)
typing (2)
Speedvriting
Shorthand
Bookkeeping
Mathematics
English - Basic Writing
Skills

Great Books-

Foreign for Tourists
PsyChology
Community Relations
Awareness of Ethnic Groups and

Strategies

Communication with Teenagers
Advanced First Aid
Tole Painting
Painting; Art
Tennis Lessons
Bridge, Intermediate
Cake Decorating
Cooking
Knitting



- 5

Ptea4e ti 4t the kinds o6 community 4.egatt cta.444e4 in which you woad
be bite/mated, (Continued)

Stretch and Knit Sewing Small Appliance Repair
Mechanics , Upholstery

What 4tnengthi do you see in the new "house plan" at Kunsmittet?

. Have no knowledge of the house plan (6)

Fear of harassment by older students hai diminished. (3)
,t-

'Masses are more 8CcesAble. (3). 416

. Good supervision on each floor

. Better organization

113.

* 4
. Counselors are on the samb flour with their students.

What weaknesses do you see .in the new house plan at Kunzmittee

. "It will take longer for most students to become accustomed to
larger enrollments of,Joixed ages."

"Still too much running from floor to floor."

"Maybe too much polarizing of classes." .

AdatLonat comments :

Responses have been grouped between those that were supportive and
those that were suggestive of changes, or critical in some aspect.

Supportive

. Better discipline

. Good communication with teachers

. Good communication with grade -level admin- istrators

Suggestive/Critical

. Discipline lacks follow-through/is unfair. (3)

. There is a lack of communication between home and school. (2)

Children should be grouped by ability in all classes so that
achievers can move ahead. (2)

. Children are not learning to write.

. There is no school spirit.

. Eitra-curricular activities are below standard, especially
for bused students.

Children feel unsafe in the building.

. Teaehers should not be afraid of black students.

130
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- 6 -
114.

Suggestive/Critical (Continued),

.:-.Raise the overall number of fine, dedicated teachers;
strengthen tor administration,

. 'In the Exploratory Program in Careers, children have to take
many classes they do not like, while having limited time in
classes they do like.

Ie , .... . -


